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Applied Linguistics

Renata Barzycka

Complimenting Behaviour in Polish.
Part 1: Compliments

The purpose of this article is to examine complimenting in everyday Polish.
Data collection strategies have involved gathering naturally occurring com-
pliments and compliment-response sequences. The fieldwork was conducted
over 10 months in Wroctaw during the academic year 1991/1992. Fieldworkers
were students of the Institute of English at the University of Wroclaw and
students of the English Department of Wroctaw Teachers Training College.
They were asked 1o record the compliment, compliment-response, sex of speak-

‘er and addressee, their age and relationship. As compliments seem casily recog-

nisable items of discourse, data collectors were not instructed what should
count as a compliment. After the material had been gathered, each expression
was referred to two formal definitions of a compliment given by Holmes (1988)
and by Wierzbicka (1987):
A compliment is a speech act which explicitly or implicitly attributes eredit 10 someone other
Lhan the speaker, usvally the person sddressed, Tor some “good” (possessions, characleristic,
skill ete] which is positively valued by the speaker and the hearer (Holmey 1988 4460,

| pereeive something good about Y:

I want to say samething pood nbowt you bécause of that;

1 say: (something good abow X and X's Yh

1 feel something good (hinking alout i

1 sy this beeanse | want to couse you to know that 1am thinking something goodl ubout you;
1 assume that you will fee) something good beeause of that (Wierebicka 19872 201)

As Donna M, Johnson (1992: 55) observes, the core of the two analyses is
the act of attributing credit. From various interpersonal purposes compliments
may serve the function of pleasing people is sclected. All the positive comments
in our data set were used for this purpose.

The theoretical framework for this study derives from Brown and Levin-
son’s (1987) sociolinguistic theory of politeness phenomena. According to the
theory, paying a campliment is a positive politeness strategy and it satisfics the
recipient’s positive face. Positive face is a person’s desire to be approved of by
others. Compliments function as “social lubricants” (Wolfson 1983: 89) as they
serve (o increase and consolidate solidarity between people. In addition, com-
pliments can be used to redress face-threatening acts (FTAs). Brown and Levin-
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son (1987: T1-73) also suggest that compliments {and compliment responses) may
themselves be FTAs. They may threaten the reci pient’s negative face (his/her
want 1o be unimpeded) by expressing desire to have what the addressee pOsscsses,

The corpus comprised 753 exchanges. However, it seemed logical 1o reduce
the data basc for the analysis to 534 interactions, Although all of the collected
compliments expressed a positive judgment applying to the addressee and
constituted perfect compliments, 219 were immediately followed by a question,
e.g., Ladna koszula. Gdzie jq kupiles? *Nice shirt, Where did you buy it?" What
follows cannot be analysed as the response (o the compliment. It iz in fact (he
answer to the guestion. The considerable number of questions following com-
pliments is noteworthy. The very pattern makes it possible for the recipient ta
avoid the dilemma whether to agree and to accept the compliment or 1o reject in
(Pomerantz 1978). The complementee may just ignore the compliment and
provide the speaker with the piece of information which is required. The com-
plementers who choose this formula, i.¢. com pliment + question, seem to be very
considerate aboul the recipients’ needs. Qutstanding popularity of this pattern
suggest that many Polish complementers are aware that their positive judgments,
though apparently nice, are also embarrassing. They offer the addressces the
possibility of side stepping compliments entirely, The aim of the present stud ¥ 18
to examine how people react when forced either to accept or reject the com-
pliment. Therefore 219 interactions are not included in the data base.

Similar research was conducted for American (Manes and Wolfson 1980,
Wollson 1983), New Zealand (Holmes 1986) and South African English (Her-
bert 1989), where fieldworkers were also university students penetrating their
own social milieu. Researchers examining compliment behaviour in different
varietics of English have found that compliments are highly formulaic both in
their syntactic form and in the lexical items that carry the positive evaluation.
Manes and Wolfson (1980, 1981, 1983) observed (hat 83% of their material
(American English) consisted of 3 basic syntactic patterns:

I. NP isflooks (really) ADJ.
2. T (really) likeflove NP,
3. PRO is (really) (a) ADJ NP.

Only 5 adjectives: nice, good, pretey, beautifil and grear accounted for two
thirds of all the adjectives used in adjectival compliments, Like and {ove were the
only positively evaluative verbs in 86% of the nonadjectival compliments. Holmes’
findings (1986) are strikingly similar. She found that the same syntactic patterns
accounted for 78% of the New Zealand data. Lexically most of the adjectival
compliments depended on 6 semantically positive adjectives (all the “American”
ones + lovely), whereas nonadjectival used like and love to carry the positive
semantic load for 90% of the New Zealand data. The same formulaicity was found
in South African English by Herbert (1989). One may conclude that the fixedness
of compliment forms extends across different Enplish speaking communities,

G Complinients

Herbert's (1991) cantrastive study of Polish and English con.lplimjents tested
the phenomenon of prepatierning in urms-{:ulu{rz.ll perspective. The resultg
corrohorale general findings for English, emphasizing th; universal c:halrar.imr
of formulaicity. Polish compliments make usce of syntactic zinc_i semantic for-
mulac, too. Of course the patterns for English and P‘%}lmh are f:hfferenF hCCﬂL:I.Hﬂ
of syntactic differences in the two languages l[etdlw;_rbm]. compliments in Pnllslh
vs adjectival compliments in English), ngbcri distinguished 4 most commonly
acourring synlaclic patterns in the Polish data:

L. (INT) ADJ masz (you have) NP — 35.75%.
2. (Jak) ADV ¥ — 24.5%.

3. (Co zafjakifale) ADJ] NP — 13.75%.

4. NP jest (is) (INT) ADJ — 9.75%,

Herbert's findings are replicated in the present study with slightly different
proportions. Again, the most frequent patterns are:

1. ADJ masz (vou have) NP, e.g Swietng masz spodnice — 37.08% (198),

and
2. ADV V, eg Swietnie wyglgdasz — 20.04% (107),

The other patterns are:

3. NP jest (is) ADJ or ADJ jest NP, e.g. To jest pigkne, “This is beautiful”;
Sliczna jest ta broszka. “This brooch is lovely” - 11.93%”(64}. p

4. ADJ NP, eq. Sliczna suknia. *What a beautiful dress” — ﬁ.l*]fi /n_ E??}.

5. ADV PRO PREP NP, e.g. Ladnie cf w tym. “You look pretty in this” —
506% (27). ) oy

6.HADJ jak (like) ADV, eg. Elegancki jak zwykle. "Smart as usual” —
393% (21). |

'J".nr";DJ, e.z. Swietna! {0 spodnicy). “Great!” (about a skirt) — 3.93% (21).

8 ADJ NP V, e.g. Znakonity obiad zgotowalas. “You've made an excellent
dinner” — 3.37% (18), : . 5

9. (PRO) ¥ jak (like) NP, e.g. Wygladasz jak Claudia Schiffer. “You look
like Claudia Schiffer™ — 2.05% (11).

In the present study we found a number of idiosyneratic p;fit{?-rns {.‘i.t’}I%}
which are not at all predictible, for example: Czas sig dla ciebie zatrz.}rnfcr:
"Time has stopped for you”. Most ot these favourable comments, hof.rcw:r,‘ ;m..
inplicit compliments, in which, as Herbert (1991: 3??3] points f)ut?” the value
judgment is presupposed and/or implicated by Gricean maxims™. T

One reason why the syntactic pattern MASZ ﬂD.II NP (1) OCCuIS 80 riz—
quently in the corpus is thal the compliment encoded m:l the furrnulat is nfii ;-n
personal and direct as for example Swietnie wygladasz, Y‘cru look lla,lrnﬁ‘ng : n
formula 1 the credit is shifted from the addressee (o the nhjcc:tlnr ablhlty t:ht.,,-’he
possesses. It is easier for the recipient to accept comments which are indirectly
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complimentary. The high frequency of such compliments seems to suggest that,
again, choosing this formula speakers care about complementees’ needs und
offer the least embarrassing pattern.

Lexically, too, the majority of compliments in our data depend on g very
restricted range of items. The total number of adjectives used in the corpus was
41, but very few of them were used with high frequency. The eight most
frequently occurring adjectives were: Jadny (pretty), swietny (terrific), fajny
(great), sliczny (lovely), pigkny (beautiful), dobry (good), wspaniafy {(wonderful),
znakomity (excellent), 18 items oceurred without repetition in the data, Within
the group of adverbial compliments even fewer words were regularly exploited:
fadnie, dwietnie, flicznie, dobrze, pigknie, Jajnie,

The use of a syntactic and semantic formula minimizes the risk of misun-
derstanding. A more original compliment often turns out a very akward one. [t
makes the recipient feel very uncomfortable and creates the social distance, For
example:

A. Oblegdna jestes, wiesz?
B: (upset) Slucham?
A: Cos ty! To komplement.

A: You are crazy, you know?
B: Excuse me?
C: Come on! It was a compliment.

The word oblgdny is used by many young speakers in Poland in a positive
sense and it means Swietny (terrific). For a number of people, however, obfgdn s
synonymous with oblgkany (mad), which is the meaning attested in The Dic-
tionary of the Polish Language (Slownik Jezyka polskiego 1963, Vol, 5: 487).

With respect to topics 4 categories have been distinguished in the literature:
appearance, ability (performance/skill), possession, personality. Tn American
English (Manes and Wolfson 1980) as well as in New Zealand English (Holmes
1988) addressees reccive compliments mainly on their appearance, less often on
ability or skill, occasionally on possessions (especially new ones) and quite
rarely on personality. The high frequency of appearance topic reveals that
altractiveness or, more preciscly, deliberate efforts to improve one’s looks con-
stitute a social demand both in America and New Zealand. Positive comments
on performance also seem rooted in the Anglo-Saxon educational system,
which teaches throush encouragement and relies on positive reinforcement.

Herbert's findings (1990: 393) concerning Polish data are considerably dif-
ferent with respect to the proportions related to different topies:

appeatance — 32.25%,

ability — 11.75%,
possessions — 49259,
personality —  1,25%,
other — 2.5%.

The overwhelming number of Polish compliments on possessions, usually
new ones, is the most conspicuous point of contrast. Herbert {(1990: 397) relates

11 Comipliment s

the high incidence of this topic to life in the consumer-troubled society Poland
was when the data for his study were collected. Consumer go{vc‘ls were not
generally available and acquiring them was Iug::t!dt_;d HER 1) ac{inevement of
some sort. Complimenting & newly acquired possession was socially expected
and very olten congratulatory. : . .

Times have changed but the incidence of possession compliments is still
very high as has been shown in the present study:

appearance — 3T08% (198),
ability — 1001 L% (34,
possessions — 31.68% (274,
personality —  1.12% (6}

Poland is no longer consumer-troubled, at least not in the sense it used to
be. There is an abundance of goods in shops. 1t does not Ill:t:l:ssarlily mean that
the society is affluent. People often cannot afford a lot of Ithmgs that are
apparently available, One may thus speculate thatlthe centrality of possession
compliments reflects the fact that this huge appetite for consumer goods has
not as yet been satisfied. "3

An alternative interpretation is proposed here. The analysis is based on the
close examination of the compliments encoded in MASZ (vou hz}ve] ADI NP,
The question is whether all such expressions should be classified as com-
pliments on possessions. The following ones undoubtedly represent the

dppearance CEtEng’}’l

Sliczng masz fryzwre. “You've got a lovely hairdo™
L 3 il R i

Swietne masz dzif wlosy. “You've got great hair today” (referring to some
one’s hairstyle) : i

Pickng masz ceveg po tym zabiegu. “You've got a beautiful complexion after
the treatment”. _ _ Gt

Masz zniewalajgey usmiech. “You've got a disarming smile”, -
Similarly, Masz talent do jezykow, "You've got talent for Iunguages. or Masz
talent kulinarny, “You've got talent [or cooking™ are skill compliments.

The problem arnses with a comment like: Masz Qigfcmg wo.cg’{_s o ;;roierfuu,
“You've got beautiful aftershave.” Is it really a possession compliment? It cer-
tainly looks like one. But what it implies is that the addressee smells beautiful,
which seems to be an aspect of attractiveness. Herbert (1990: 392) ubscr}res that
whereas American speakers feel obliged to compliment Lhuirlclos:c acquaintances
on changed physical appearance, Polish ones report an obligation to oomm_enl
positively newly acquired possessions, especially .in_s of Ea.pparet or decoralion.
For a number of speakers in our study these two situations are strongly con-
nected. A newly acquired item of apparel usually brings abogt some ﬁ.‘:hangelm
physical appearance. When people say: Masz fadng sukienkg, “You've got a nice
dress” the message is that this is the first Gme they have seen it and
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that they recognize and appreciate the recipient’s efforts (o ook attractive.
'El'hut is why many data collectors in the present study perceived compliments
like the ones above as related 1o appearance rather than fo possession. Thus
two syntactically identical comments: Fadne masz mieszhanie, "You've ot a nice
flat,” and Ladng muas: sukienke, “You've got a nice dress” are ‘-:'.i.uwr.d as
representing two different categories in terms of the lopies involved, In the light
of the above considerations the proportions of appearance and [_'J{.):i.‘iﬂﬁﬂﬁﬂ]
vompliments are different:

appearance — 5543% (296)

L]

ability — 10,11 % [54),
possessions — 33.33% (178),
personality —  [12% (),

The above pattern reveals that Polish compliments reflect and reinforce
such cultural values as personal attractiveness and new acquisitions, If a Polish
speaker is complimented on a possession it is his/her taste which is admired.
Sometimes his/her financial status is recognized or envied. But expressions of
approval referring (o possessions no lon ger function as congratulations on the
accomplishment that any purchase used to be in the past, Poland is moving
towards 4 consumer-oricnted ceonomy, This fact seems to be mirrored in the
lower frequency of possession compliments in the present analysis compared to
Herbert's findings (1990) and in their changed meaning.

There still remains one point of contrast between the English and Polish
data sets, i.¢. the category a bility/performance/skill, This subt};pc iccounts for
30.6% of Holmes' sample (198%: 455} for New Zealund English. But only
I1_.?5% of Herbert's corpus for Polish and 10.11% of our data set represent
tf'tIIS category. One reason for this considerably lower incidence of ubility com-
pliments in Polish might be the fac they were collected amony university
student populations, Interactions between equals are most r'a'::qucmhwimin such
groups, If there is no status difference compliments are likely to relale to
appearance rather than to performance (of, Holmes 1986, JE}%H}. skills are
usually a opic of downword compliments between superiors and subordinates
flﬁﬂ?_ﬁﬁ--ump]nycu. teacher-student), Yet scarcity of performance compliments in
Polish appeats to be u culture specific phenomenon. Wollson (1983: 87) ob-
serves that compliments are part of American educat ional traditions and rules of
ulussmmnIhuluwi{}u r. The style of teaching through encouragement is so com-
mon that it becomes easily transferrable 1o many situations outside the class-
toom. lll would be an exagperation to maintain that the strategy urr.'!m:{}Ltl'aLgi.n;.t
praise is nfuwximum in Polish schools, but generally Polish teachers seem not so
generous in praising their students, The anecdotal yet authentic example of
ch}ﬁR-uulturnl educational misunderstanding is the case of Polish students conm-
plimented on the progress they were making during the semester by their American
tcauhgrﬁ, Confident that their work was just “great,” the students were quite

surprised at the final grades they obtained, not so “great,” as they had expected,

i3 Clomplimenss

Compliments have also been the subject of research on gender differences,
The most important studies here are those by Holmes (1988) and Herbert
(19905 The general iindings are that women give and receive more scompliments
than do men, women compliment women more than they do men and that men
also compliment women mere than they do men.

534 compliment events in the present study have the following sex-based
distribution: M=M — 52. M—F — 11§, F-F — 255, F-M — [09. Total 534.

Syntactic features of compliments have been analysed according 1o the sex
of the complementer, bul no statistically significant differences have becn
found. The first two formulae are used by both men and women equally often.
The majority of Polish compliments have second person focus regardless of the
complementer’s sex,

When the distribution of compliment topics by sex is examined there is an
evident tendency for women to receive compliments on their appearance and to
offer such comments to other women, Of all the compliments women received
64.34% (240) were positive evaluations of their looks. Within the F-F group as
much as 67.45% (172) related to appearance, whereas only 17.30% (9) of all
compliments between males referred to the way they looked like. Men com-
pliment other men mainly on possessions (61.54%, 32), sometimes on ability
(21.15%, 11) and appearance (17.30%, 9). Holmes (1988: 456) attested the
significant male preference for complimenting women on ability (44% of all
M-F interactions). In our data men tend to complimen! women on appearance
(57.62%, 68), almost always using the same formula Sticznie/Ladnie/ Pigknie/
Fajnie wyglgdasz, “You look lovely/nice/beautiful/great.” It is interesting to
note that when praising women's skills men usually referred to their talents as
cooks or hosiesses al parties, occasionally to their proficiency in sport and
guite rarely to their academic abilities,

The predominance of appearance compliments in women's interactions is
casily understandable. As Holmes (1988: 455) observes, the most obvious inter-
pretation of such comments is that they are positively affective speech acts
which serve to increasce the solidarity between the speaker and the addressee.
As signals of solidarity they are more likely (o oceur in same-sex interactions
than in cross-sex interactions, This is definitely true for women. In our data

appearance compliments in the F-F group often serve to initiate a conver-
sation and are almost always part of greeting routine. They represent a social
strategy on the part of the speaker to creale and maintain rapport with the
recipient. Holmes (1988: 452) suggests that the scarcity of male-male interac-
tions is due to the fact that complimenting is not a preferred male strategy for
expressing solidarity and that men tend to perceive compliments as FTAs in
same-sex interactions, Holmes' illuminating interpretation seems to be rein-
forced by men’s greater use of possession compliments in the M-M group.
Such compliments may imply that the speaker envies the recipient or desires
the object the addressee possesses, Therefore even though they express positive
judgments they can be regarded as potential FTAs, Our data strongly contrib-



_.'4 Rewata Bars yokin

ute to Holmes™ analysis. Polish males relatively rarely compliment other males,
but when they do it is usually o possession thal is admired. But, us Herbert
(1990: 219} notices, the high frequency of possession compliments in this group
may be due to serious constraints on appearance comments belween male
interactants. It is important 10 note here that men receive numerous com-
pliments on possession from female speakers for whom complimenting acquisi-
tions is more “neutral” (less flirtacious or intimate) than complimenting ap-
pearance. Since the incidence of possession compliments in the Polish data set
is relatively high one may conclude that the topic is socially acceptable, 'Thus
positive evaluations referring to possessions are not threatening, This may be
a culture specific phenomenon, As comments on new acquisitions are generally
expected it is possible that for Polish male speakers possession compliments
are parl of what they think is the societal norm of politeness.

There are, however, significant differences between the New Zealand and
Polish samples, Whereas Holmes (19881 456) observes the male predominance for
complimenting women on ability, 57.62% of all compliments given by males to
females in the present study concern appearance. For New Zealand men positive
comments on appearance are Lo intimate and thus inappropriate in cross-sex
interactions. The tendency of Polish males to express approvil of women's looks
reflects a folk belief that it is socially dppropriate or even required to compliment
women on their appearance. Though Mirtacious in character such comments are
regarded as part of acceptable chivalrous behaviour,

One may conclude that Polish male speakers do not use compliments as
solidarity signals or expressions of friendship. It seems that compliments from
men occur only as an element of courtship or when men feel that positive
evaluations are required by societal politeness rules, This also applies to a few
ability compliments present in our material, As has been mentioned above
most of them follow either meals served by women or parties organized by
them, These are the situations when conventional ex pressions of approval wre
naturally expected (1ogether with thanks) by politeness rules. On the other
hand, numerous compliments Polish women give to men, most of which fall
into the appearance category (39.45%, 43), seemn 1o represent positive polileness
strategies and are offers of solidarity,

The data set for the analysis consisied mainly of compliments between
status equals, ‘The high incidence (67.6%, 361) of such interactions may be the
methodological artefuct as the setting explored for the g nalysis was relatively
homogeneous with respect to status and age of interlocutors. But it is consist-
ent with Wolfson's (1983b: 91) observations based on the rescarch depending
upon a much bigger and more diversified sample. The finding is that mos
compliment events take place between people of the same age and status.

The analysis of Polish compliments in relation to status and sex of par-
licipants corroborates Holmes' (1988) results and reveals that higher status
women are more often complimented than higher status men, The sex of the
complementer is immaterial. Holmes (1988: 457) observes that, regardless of
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status, women are less intimidating as potential recipients than higher stutus
men. Women are less likely to rebufl’ the complementer. The reason why the
risk seems lower with females is that they perceive compliments as positively
affective speech acts, whereas men may see them as FTAs,

As has been mentioned above, appearance is the most common topic be-
tween equals. Unequals refer o ability or performance. Bul in the present study
sex identity overrides status differences between women. The majority of com-
pliments both upwords and downwaords focus on appearance in the F-F group.
In Holmes' study (1988: 458) appearance compliments did not occur in
cross-sex pairs of different status. In the present analysis women were com-
plimented on their looks by different stalus men but higher status men were
never offered such compliments by lower status women. Lower stalus men
received very few appearance compliments from higher status women. This
means that both male and female complementers recognize the risk of com-
plimenting men on appearance if participants differ in status. But it also means
that in male-female interactions sex of the addressee is more important than
her status. Higher status men are generally perceived as the least appropriate
recepients of compliments of any kind. Possession and performance comments
dominate in unequal encounters involving lower status recipients of both sexes.

Between equals compliments are most likely to relate 1o appearance fo_r
groups F-F, M-I" and F-M and lo possession in MM inlcraulur:ns. It is
interesting 1o note that male addressecs are complimented by their female
friends on possession as often as they are o appearance (the difference between
the two subgroups is not statistically significant), Tt scems that the sex of the
recipient is the crucial factor in the choice of the compliment topic. For female
complimentees the tendency is 1o be positively evaluated on the looks regard-
less of relative status, Male addressees tend to be praised (or their possessions,
In cross-sex interactions between equals, however, they may as well be com-
plimented on appearance.

Distribution of compliments by status, sex und topic

Recipient s F=MN (25%5) M F (115} FeM (109 M=M (532)

Lower in status

- AppEATANGE 38 {14.9%) H(6T8%) X (2.75%) 2 (}85%)
- pPOssESsIons 7 (2.74%) 6 (5.08%) 10{9,17%) 8 (1538%)
- ability 3(LIT%) 10 [B.47%) 2 ().82%) = 9_{:?.]@_}_

Equal in stutus
-  APPERTIDE 108 {42.35%) 47 (39.83%) A4 (40.37%) T {13.46%)

- possessiony 60 (23.53%) 9 (1.63%) A0 (36, 69Y%) 23 (44.23%)

— nhillty 3 (L1T%) 1 (9.32%) 8 {'F_..!l_l_“.r{.] 1 (1.93%)
Higher in status

E uppearance 26 (10.19%) | 13 (11.01%) 0 (0%) 0 {0%)

~ possessions O (3.53%) 3 (2.54%) 2 (1.83%) 1(0.92%)

— ability 1 (0.39%) 5 (4.24%) 0 (0%) 1 {1.92%)
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Conclusions

Polish compliments are syntactic and semantie formulas, Four topics ave re-
presented: appearance, possession, ability and personality. Personal altractive-
ness and new acquisitions are regarded as socially valuable aspects of life,
‘There are statistically significant relations (test 7%, o = (0L01) between the sex of
the recipient and the topic of the compliment. Female addressees tend 1o be
given positive evaluations of their appearance. The tendency for male recipients
is to be complimented on possessions,

The distributional analysis suggests that men and women in Poland per-
ceive and use compliments differently. For female speakers paying compliments
15 a preferred strategy for expressing friendship and solidarity, They com-
pliment each other significantly more often than they do men and that men do
cach other. Women relate to appearance, which is the most appropriate topic
between equals and close friends, Male speakers seem 1o treat compliments as
conventional expressions required by politeness.

The combination of male sex with high status makes an individual the least
probable addressee of any compliments. For female recipients sex of the ad-
dressee overrides her status. Women are complimented on their looks by dif-
ferent status speakers of both sexes. Within the F-F group the identity of sexes
decreases social distance and helps to establish solidarity based relationship.
M-F interactions between unequals in which the status of the recipient is
disregarded are difficult to interpret, It is possible to view them as patronising
linguistic strategies (cf. Wolfson 1984), for quite often they are perceived as
FTAs, However, without a thorough analysis of compliment responses the
above interpretation is nothing more but a speculation. It is believed here that
the follow-up study of compliment responses will shed some new light an how
women and men in Poland actually experience compliments.
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Analysis—Through-Resynthesis —
The Model for the Teaching of English Intonation
to Polish Speakers

1. Introduction

“It ain't what you say, bul the way that you say it.” This popular saying should
by no means be considered trivial as it expresses an important fact about the
way we communicate. Communication does not involve merely putting your
thoughts or ideas into words but making the listener understand you properly
by emphasising these elements of your utterance which you consider most
important. This, in turn, may be achieved by means of stressing the most
important words or syllables in an utterance and by choosing a proper in-
tonation pattern, Students of foreign languages who fail to realise that will end
up being able to use correct grammatical rules and vocabulary items, vet failing
to sound “proper” to an L2 ear and being perceived as utlering “foreign”
sounds, sometimes referred to as “foreign accent.”

1.1, Aims

The aim of this article is 10 present the recent methods in the study of English
intonation which take advantage of the manipulation of the course of fun-
damental frequency with the aid of the computer. However, befare we discuss
the modern methods we shall present the brief outling of the history of former
approaches to the study of intonation,

We believe that constructing a coherent model of English intonation system
and contrasting it with the system of Polish intonation will help enormously
with increasing the learners’ awareness to the importance of this often neg-
lected field of language learning and teaching. Furthermore, such an analysis
will certainly help Polish learners achieve pronunciation as close to native-like
as possible, It is worth pointing out here that such a study has already been
carried out in Holland (Willems 1982) vastly contributing to better English
pronunciation among Duteh learners,
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.2, Intonation

There is undoubtedly a clear relationship between the eheice of intonation
patterns and the speaker’s intended meaning, By using an inappropriste in-
tonation pattern a foreign speaker muy unintentionally get a wrong impression
upon a listener, Ta avoid that, it is essential to et the students practise the 1.2
ulterances in context, Furthermaore, the students must be made aware which 11
Intonation patterns sound most “forcign-like™ to an L2 speaker's ear.

Pitch and loudness are the phenomena which both contribute o the notion
of prosodic features of the language. Intonation, in turn, constitutes the most
important suprasegmental effect of the specific use of pitch and loudness, By
the proper use of different levels of pitch in certain sequences the speakers arc
able 10 express a number of intended meanings, These levels of pitch are very
often referred 1o as tones, while the sequences in which they are vsed are vur;r
often called tunes or contours, ‘The basic distinetion is made hetween falling
and rising tones (as in statements and questions in most languages).

2. The British School

The study of English intonation has been carried out by both British and
American phoneticians, with the British school emphasising the educational
aspect of teaching intonation, British linguists such as Crystal (1969, 1975) and
Halliday (1970) sci foundations to this wauy of rescarch, They came up with
claborate theories trying to establish the relationships between the meanings of
utterances and intonation tunes. In their study they relied entirely upon im-
pressions of native speakers of the language. Their study was based on the
Tc&:curuh carried out by Jones (1918) and Armstrong and Ward (1926), This was
followed Dby the analysis of Palmer (1933), which expressed the tone group
approach, This approach introduced the notion of o tone unit with nuecleus
considered its main part (uccented syllable). Heads and tails functioned as the
connecling elements between separale nucled, mountimg up 1o $ix tone groups
recognized by Palmer (1933). This number was later on inereased by four new
nuelear tones and five more tails introduced by Jassem (1952). Another re-
scarcher, Kingdon (1958), divided Palmer's system into “prehead” and “hody,”
Halliday (1970) stressed the grammatical functions of intonation and made
lhg f'IiI'Hl attempt at placing intonation into « wider context of weneral lin-
uistics,

. a'it‘nlold and O'Connor (1973) concentrated on the attituding aspects ol
intonation distinguishing between as many as ten separate tone groups (their
work is probably most familiar 1o Polish University graduates from English
Departments), According to Arnold and O'Connor (1973) the main pitch
movement (“nucleus™) was carried by the stressed syllable of the last accented

21 Anedysin-"Through - Bes vt hesis

word in g tone group, All the unstressed syllables following the nucleus were
considered a tail, while the ones preceding it were called a prehead. The first
stressed syllable of the Nirst sccented word started the head which ended with
the syllable preceding the nucleus, Similarly to Halliday's description (1970) the
groups were referred to grammatical functions of an utterance. The whole
rather elaborate system included five sentence types: statement, wh-question,
yes—no question, command and interjection. However, since no sentence type
was exclusively used with only one tone group, the complete system distinguish-
ed between no less than 160 labels which in many cases overlapped thus failing
to perform its primarily educational function,

2.1, The American School

The American school lacked the educational aspect by aspiring 1o obtain the
convincing theory of intonation. This goes back to the works of Bloomfield
(1933), Wells (1945), und Trager and Smith {1951), Their theories made an
attempt at approaching intonation as carrying its meaning by means of phon-
emes (pitch movements). Pitch and stress were considered separate compo-
nents, with stress being regarded as a “function of intensity,” or loudness, Since
intonation was said to carry meaning, intonation contours had to be equivalent
of pitch morphemes and thus piteh movements had to be pitch phonemes.

In most descriptions there appear four separate pitch levels which con-
stitute all relevant distinetions, although Bloomfield distinguished five pitch
phonemes and three stress phonemes, Wells, in turn, offered four separate pitch
levels. Trager and Smith (1951) agreed on four phoneme levels with the
possibility of modifying them by pitch within any given level (allophones),
Bolinger (1951) argued that it is impossible to distinguish pitch levels as they
are relative and potentially overlapping.

Stockwell (1960}, Licherman (1967), Chomsky and Halle (1968), Halle and
Kayser (1971) tried 1o apply transformational generative grammar prineiples to
the study of intonation aiming at establishing relations between intonation and
SVnlax,

3. The Dutch School

The major drawback of all approaches briefly described above is that they were
bascd on sheer impressions of the listener thus making it impossible 1o re-
produce their outeome. The so-called “Dutch school” (Cohen and t'Hart 1965,
1967) tried to eliminate this hazardous element by using the technigue referred
to as analysis-by-resynthesis. This method enables to analyse the orig-
inal signal instrumentally in separate components, including its spectral com-
position, amplitude, fundamental frequency (I,) and voiceless/voiced indica-
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tion. Then, all these aspects may be changed according to the eriteria chosen by
the researcher, Having done that, it is still possible to return 1o the origimgl
signal (resynthesis) to make the signal audible and compare it with the original:

3.1, Institute for Perception Research (IPO) Approach

The analysis-by-resynthesis method lies at the heart of the so-called [PO-ap-
proach (the “Dutch school” founded in Eindhoven, the Netherlands). In their
PhD dissertations Willems (1982) and Pijper (1983} constructed the elaborate
systems of British English intonation and British English intonation from the
Dutch point of view respectively. Their research takes advantage of the ex-
periments and findings of Cohen and t'Hart (1965, 1967)

The major assumption iy that it is possible to reflect recurrent discrete pitch
movements in a limited number of these, with the pitch movements being
considered as relevant by the listener and thus referred to as “perceptually
relevant” pitch movements of a given language, This relevance must be ex-
perimentally verifiable in listening tests, thus producing reliable results that are
reproducible as opposed to impressionistic approaches.

W believe that [..] pitch mevements that are interpreted as relevant by the lstener arc
related to corresponding activities on the part of the speaker. These are assumed to be
characterised by diserete commands to vecal cords and should be recoverable as so many
discrete events in the resulting piteh contour, which iy present themselves ut first sight as
continuous varialions in time,

(Cohen and UHarl, 1967 177178

3.2, Diserete Pitch Movemenls

Both for Dutch and British English intonation it has been possible to construc
“perceptually adequate artificial pitch contours that consist of 4 suceession of
discrete pitch movements that can be represented by straight lines in visual
recordings if £, is plotted as a logarithmic function of time" (Pijper 1983: 4). The
term “discrete” implics actually generating artificial contours in the form of
separate lines, with the immediate possibility of defining each of them separately
from the others. Furthermore, it is plausible 1o prepare an inventory of ten
standard movements which is suflicient to generate most patterns of a language.
Such a method makes it possible to define the piteh contours acouslic-
ally.

3.3, Declination

The study of Dutch intonation proved that the overall pitch tends to decline
towards the end of an utterance. This “tendency of pitch to float down over the
course of an utterance” (Pijper 1983: 14) is called declination. As it is impossible
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to leave out the declination line without serious perceplual consequences it has
to be considered us a perceprually relevant pitch movement. Bolinger (1964)
and Willems (1982} argue that declination could be a language universal.

34, Fundamental Frequency (F)

Fundamental frequency is identical to the notion of piteh which |,5. a perceptual
term referring to the acoustic signal. Tn this context it is “the inverse of the
vocal cord periodicaty™ (Fijper 1983: 13)

3.5, Manipulation of the Course of F,

The continuous confrontation of the measurement of I wiFh the way in which
the speech melody is perceived is the most inportant telthure of tln_e PO
approach (Cohen and €'Hart 1990). Thus, it must be possible lo modily the
course of F, in such a way as to enable close examination of the effect
on the perceived speech melody. This can be achieved by means of an .:zr_m!y—
sis—through resynthesis system implemented on a computer based on Linear
Predictive Coding (1LPC). This method makes it possible to come up with close
approximations to the original F, curve.

3.6, From an Utterance to the Resynthesised Original

The first step is to feed a specch utterance into a computer and store it on a d1isk.
Then it is analysed by means of LPC, with its outcome also stored on the disk.
Next, I, is measured and the resulting data — time-luligm:d — are connected to
the other parameter values, The measured F, curve is {!Ilsptﬂycri on the sereen o
detect possible errors and carry out close visual inspection, Errors are cm're:r:t‘ed
by means of a computer programme. Thus we can obtain a smooth I, curve, | he
whole file is resynthesised and stored. This version is called the resynthesised
original. (Cohen and t'Hart [990),

3.7, Close-Copy Stylisations

Having resynthesised the original, we repeat the whole !}!'D{I:ﬂd ure, l!ll&' T!I\TE
piming at a stylised version which ultimately will be m.ldnuﬂlyl indistingus 1_-
able from the original. The only constraint is that it must contain the smallest
possible number of straight-line segments. This is what we .Cil" a Cff:l.‘_i-:’-t'ﬂﬂ}'
stylisatton (or 4 close copy). Such a close copy must contain (by definition) all
perceptually relevant pitch movements, s _
The only way to verily the close copy m Lo elicit judgcsnwnlt:-: about its
perceptual equality with the resynthesised original from a num ber oflﬁtlepumlum
listeners. This may be carried out in the form of an experiment (Pijper 1983},
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38, Standardisation

Close copies are used later on as the
starting poant Tor Turther stylisation, with che adm ol replicing e oivements by movements
with stundard specificatzons for their various cluracicristic parameters, The alimate aim
af slandardisations is 1o enable the mvestigators to make generalisations: to lake twgether,
in a restricted vumber of categories, the various different mevements as they are found in
elose-copy stylisations, A second aim of standardisinion, for later application, s to gather
a managenble set ol precepts Tor synthesis by rule,
(Cohen and CHarl 1990 48)
This, again, must be experimentally verified and tested for acceptability to
lead to an inventory of perceptually relevant pitch movements in a set of
observed contours.

4, Conclusions

We believe that on the basis of the model analysed above it is possible to
describe the Polish intonation system and contrast it with the already existing
system of British English intonation (Willems 1982). Such a study will ultimate-
Iy lead to a course of English intonation from a Polish perspective which takes
into consideration specific problems Polish learners of English encounter in
their study of the language, This course will not consist in monotonous repeti-
tion of particular tones from the tape but will focus on the most striking
differences and similarities between Polish and Fnglish intonation (or any
other language). Furthermore, the students will be able to compare their out-
put hoth auditorily and visually with a number of models suggested by the
computer through the loudspeakers and on the screen respectively, This aption
is already, to some reduced extent, offered by some commercially available
software in Poland. It must be pointed out here, however, that none of these
programmes has been based on a thorough research as suggested in this urticle.

Obviously, further research must be carried out in order (o suggest the best
possible forms of using the PO model outcome for educational Purposes,
However, we feel that there is a need for sueh a study and hope to carry it out
in near future.
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Differences in Parameter Settings

in Polish and English and their Implications
for Research and Second Language Learning

Introduction

Universal Grammar (UG) and the parameterised model of language acquisi-
tion typified by Chomsky (1981a, b) has been the inspiration of a number of
studies of second language acquisition (SLA), Flynn (1987), Phinney (1987) and
White (1989) being some recent exumples, However, due to problems with their
research methodology and difficulties over theoretical definitions none of these
investigations have been completely conclusive, Still, linguistic theory offers
a refinement of the way second language (L2) acquisition is viewed and im-
proves our understanding of the processes involved in learners attainment of
their second language,

One of the assumptions within the parameter theory is that the acquisition
device that operates in the learners' first language acquisition continues to
operate in the case of L2. Thus, while the learner acquires the appropriate
value for the parameters of UG in his/her first language (L1}, in the 1.2 ac-
quisition the task is to nequire the new set of values [or these parameters.
Coming from this assumption researchers such as White (1986, 1989) and Cook
(1988, 1989) po on to sugpesl thal UG may be able to explain and predicl
incidences of imterference from 1.1 1o 1.2 and transfer errors resulting from it,

Following the investigations of, among others, White and Cook it appears
necessary 1o tackle the question of in what way the implications of UG for SLA
research can facilitate the understanding of how languages are learned or,
putting it in more practical terms, how they are taught. Considering the infor-
mation from the UG model of language acquisition on attaining linguistic
competence in both L1 and L2, there arises the clear need for utilisation of this
data. Some attempts have been made in the ficld of acquisition of English as
a second lunguange for native speakers of Spanish, French and Japanese (Lice-
ras 1985, 1986; Mazurkevich 1984a, b; Phinney 1987 Cook 1988; White
1986, 1989), though the question of Polish learners of English has been largely
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ignored. The apparent reasons (or this may be the poverty of the linguistic
theory of the Polish lunguage and the resulting lack of defined settings for the
parameters in the Polish language.

In this article an attempt will be made to implement the findings of the
research carricd out in other languages in to the domain of Polish learners of
English as a sccond language. With this in mind the present experimental
methodology was designed.

The independent variable in the experiment was the pro-drop parumeter,
with the dependent variable being the scores obtained on a grammaticality
Judgement test, The reason for choosing this particular parameter for the in-
dependent variable was the relatively large amount of research within UG and
SLA done on it. Apart from the head parameter which we have chosen as
4 control group no other parameter has been investigated closely or clearly
enough to then be transferred into a language of such scant linguistic theory as
Polish.

On the basis of the information from the afore mentioned research we have
established that English is a [~ pro-drop] and Polish [ + pro-drop] language
while both of them can be classified as head-initial languages (Willim 1989),
The objective of this experiment was to be a comparison between the accuracy
of grammaticality judgements resulting from these different parameters, 1t was
proposed thal compared to the scores on the sentences incorporating the head
parameter (common to both languages), the difference of the settings of the
pro-drop parameter will negatively aflect the test scores on the sentences con-
taining these parameters. The statistical analysis used to see whether there is
a significant difference between the two sets of scores will be a t-test with
repeated measures in both conditions.

The Qutline of Universal Grammar

According to Chomsky's approach UG is an overall system of rules, principles
and parametcrs that apply to all languages. The theory states that UG or LAD,
as the terms are often used interchangeably (Chomsky 1981b), is an innate
endowment common to all members of the human species. 1t is seen as he
characterisation of the child's initial state in the linquistic competence develop-
ment, leading to the steady state which is the grammar of the learner’s mother
tongue (Chomsky 1981a, b, 1986). Chomsky's argument for the innateness of
UG is the claim that only the innate rules and principles enable the child to
learn his/her L1 (Ellis 1985). The basis for this crucial role that has been
ascribed to UG lies in the so-called “poverty of the stimulus” argument which,
in short, implies that the child cannot reach the steady state grammar on the
basis of input data alone (Ellis 1985). This is because factors such as under-
determination of the input, the degeneracy of the input, and the lack of suf-
ficient negative evidence would seem to have impoverishing influence on the
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develapment of the linguistic competence, Still, the knowledge of L1 attained
under normal chrcumstances is always complete (for more details see White
1989),

The Head Parameter

Generally, languages can be classified into two types, head-initial and head-
Afinal, This classification applies 1o phrase structures of all human languages
(Cook 1988), In the head-initial language, the complements of the head Verbs,
Adjectives. Nouns and Prepositions will typically occur after their heads as in
(Radford 1988):

a) Close [the door] (V4 Complement),
by fond [of Muary] (A 4+ Complement),

¢) desire [for change] (N «+ Complement),
d) in [London] (P + Complement).

English, then, is a head initial language. We find, however, that a converse
order holds in a language like Japanese. In the sentence,

E wa kabe ni kakatte imasu

picture wall on is hanging,
the verb kakatee fmasu 18 sel to the vight of the VI, and mi (on) comes on the
right of the PP (Cook 1988), Thus, Japanese is a head-linal language. When
a child is learning a head-initial language, for example, many simple sentences
can trigger the appropriate value for the parameter. Once the parameter has
been set on the basis of data from only one phrasal category the rest will follow
automatically as n result of the head-initial parameter setting.

The Pro-Drap Parameter

The other parameter (o be considered is the pro-drop parameter, or the “Null
Subject Parameter” (Chomsky 1981a; Jacggli 1982, Rizzi 1982). Discussing
pro-drop parameter several different explanations have been put forward
within Government Binding Theory, coming up with various proposals as to
what exaetly constitutes it (White 1989). Yet all of them agree with the hypo-
thesis that the pro-drop parameter ... determines whether the subject of
a clause can be suppressed™ (Chomsky 1988). These are the properties of the
parameter that have been most frequently and extensively researched for their
role in SLA:

1, Spanish and Nalian allow subject pronouns to be omitted, They exhibit
the [+ pro-drop] value of the parameter or the null subfect phenomenon.
Languages like English or French require lexical subjects or in some cases
a pleonastic pronoun (it or there) and therefore represent [ —pro-drop] value
(White 1989). However, exceptions can be found in some dialects of English
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permilling subjectless sentences (Cook 1988 In English, imperatives and the
second clause of a co-ordinate structure do not require lexical subjects, though
those cases do not result from pro-drop paremeter,

2. Spanish can have free subject verb inversion in declaratives unlike Fng-
lish where the verb-subject order i usually kept for questions { Liceras 1989),
though an exception to this is the auxiliary subject order, for example, “Scarces
Ly had he gone....” and that adverbials occasionally appear in the subject posi-
tion, e.g “Here comes the sun” (Cook 1988)

3. Spanish can have violations of the so-called that-trace filter. In English,
that=trace filter is responsible for the exclusion of the movement of a wh-phrase
from the subject position next to the lexically filled COMP:

Quien, has dicho [PRO] que ¢ va a venir?
*Wheo did vou say that is going 1o come?
Who did you say is going to come?

where t — trace left by the wh-phrase that has been fronted, i — the index to
show that Quien and ¢ are the same.

Cue (“that”) has (o be placed before the ¢ left by Quien (“who™) when the
wh-movement applies (Liceras 1989),

As Cook (1988) concluded, “.. the values for the pro-drop parameter
amount to a choice of whether INFL [inflection] is a proper governor or not —
whether it acts like lexical category”, where

INFL = [[ 4 Tense], (AGR)).

In pro-drop languages INFL has lexical properties us the empty category
pro is properly governed by it and can be locally controlled by AGR. In non
pro-drop languages TNFL can not be a proper governor and AGR can not be
a local controller.

The choice whether INFL has lexical propertics is said o account for the
clustering of phenomena associated with pro-drop parameter, although there is
disagreement as to what these phenomena are. The difference in views between
such researchers as Chomsky, Liceras, Phinney, Rizzi, White (White 1988) on
the one side and Hyams {1983), and Hilles (1986) on the other, concerns the
assumption of the former group that subject—verb inversion and apparent vi-
olation of that-trace filter are parts of the cluster of properties belonging to the
[ -+ pro-drop] value of the parameter, while the latter ones assume hat Lhey
are not.

LG and SLA

White, in an article from 1988, suggests that adults are faced with a logical
problem of language acquisition in the same way that children are. This means
that the input that they are exposed to does not accord with their success in the
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target language, namely, the learners acquire those aspects of language that are
hard to establish on the basis of the possible data alone
She proposes the following:
I interlanguage gramnars ave patural languages as many have areued ... then i1 i poassihle
that the range of aptions available to the second language learner is constrained by UG in
ways similur 1o owhet happens in lirst language acquisition,
[White 19850 3.4)

To find out if the same projection problem appears in the L2 acquisition
process, White (1989) examined the three problems with input data that were
mentioned analysing the logical problem of L1 acquisition, namely underdeter-
mination, the degeneracy of the input, and the lack of sufficient negative evid-
ence, She established that they all applied in the case of 1.2 acquisition, which
means that it is possible that innate linguistic principles mediate L2 acquisition,
though their status in the target language has not been agreed upon.

The Accessibility of UG in L2 Acquisition

The acquisition of the foreign language consists of two languages — the target
language and the learners native language. Hence, there are two types of lin-
guistic knowledge involved; the knowledge of linguistic universals, and the
knowledge of L2 grammar (Ellis 1985). We can not therefore perceive the role
of UG in L2 acquisition as identical with the one that it plays in the process of
the acquisition of the learners maother tongue. There are three alternative mod-
els of the availability of UG in L2 acquisition presented by Cook (1988); dircet
access to UG, indirect access to UG, and no access to UG,

The perception of UG as dead or inoperative in L2 acquisition offers a relatively
simple explanation of the differences between L1 and L2 leaving us with the
assumption that L1 acquisition is totally different from the acquisition of L2, The
opposite view of the availability of UG in L2 acquisition sees it as identical to its
accessibility in L1 acquisition. Those alternatives seem to be too simplified and
extreme in their claims as they do not allow for the possibility the coexistence of
certain similaritics and differences between the acquisition of LLand L2 (White 1989),

The third option allows for UG to be available to the 1.2 learners but with
the burden of its L1 instantiation, The influence this fact can have on L2
acquisition can be either positive or negative but it will definitely not be the
only source which the learner will utilise during his/her course of learning. This
model interacts with many others and the possible failure of L2 learners may
originate from these other areas. On the other hand, when we assume that UG
18 in some way still available to the learner, we can accommaodate various
differences between L1 and L2 acquisition without having to presume their total
identity. There have been a number of empirical investigations on whether L2
acquisition is constrained by UG. White (1989) cites the studies of Schachter
(1988, 1989), Otsu & Naoi (1986), Ritchie (1978), and Bley-Vroman, Felix and
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loup (1988), The common conclusion was that indirect influence of L1 on the
acquisition of the target language cannot be totally ruled out. However, the
problem has not yet been satisfactorily resolved.

The Role of LI Parameters in L2 Acquisition

If, when approaching the process of L2 acquisition, the learners still have the
aceess 1o UG we may assume that the principles and parameters of UG cun have
some effect on 1.2 acquisition. According to this option, the learner’s hypothesis is
that L1 parameter setting applics to L2 data {e.g., Hilles 1986; White 19854,
b 1986). This way of organising the L2 data results in supposed transfer effects in
the interlanguage. None the less, eventually the parameter values get reset by 1.2
input interacting with UG (White 1989), This position is common to much of the
work that has investigated the role of L1 parameter setting in L2 acquisition.

The two parameters, pro-drop and head parameter have been the main
focus of investigation of the role of L1 parameter setting in L2 acquisition,
though there have not been any conclusive results and generally agreed upon
conclusions drawn,

The Study

In order to investigate the question of in what way the differences in parameter
seltings in English and Polish influences the process of SLA, a group of Palish
students of English were tested on various constructions of English incorporat-
ing the pro-drop and head parameters. The experiment was designed to inves-
tigate whether the students would carry over into English any of the aspects of
these parameters but with the settings specific 1o Polish,

Subjeocts

The subjects of this study were thirty six Polish speakers learning English as
a foreign language at NKJO Wroctaw, Poland. The subjects’ ages ranged from 19
to 29 (mean = 21.8). ‘They were all students in their first year at the college. Their
proficiency level was established from the entrance exam that the students had been
obliged to take before the beginning of the course. Henee, the level of knowledge of
English of each student was comparable and sufficient for the Experiment,

Materials

Subjects were asked o respond to a written grammaticality judgement tpsk
consisting of 56 sentences. 28 of them incorporated structures dependent on the
pro-drop parameter, with the other 28 items containing the head parameter.

L
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The pro-drop group became the experimental group for the research while the
head parameter became the control group.

Among sentences from both experimental and control group correct and
incorrect sentences were included, proportioning them so that each type of
incarrect sentence had its correct equivalent or counterpart. Thus, the amount
of correct or incorrect sentences was near to equal. The incorrectness of the
English sentences was due to the application of the opposite settings for the
parameters to those operating in English {or Polish in the case of the head
parameter), 'The correctness versus incorreciness of the sentences was establish-
ed by the experimenter, Her opinion was further confirmed by University
lecturers of English Philology and a native speaker.

Sentences incorporating the pro-drop parameter represented all three ma-
jor aspects of the paramcter namely the mdl subject phenomenon, free sub-
Ject -verb inversion, and that-trace filter violation. The various aspeets of realis-
ation of pro-drop in English that were tested can be prouped as follows:

[. The null subject phenomenon,

‘There were eleven sentences out of which five were ungrammatical due to
their missing subjects — either a nonreferential it or personal pronouns such as
he or she. Those sentences when translated in to Polish either do not require
these type of subjects or do not allow for them as in the “atmospheric”
sentences which do not have the lexical subjects (Liceras 1989), For example,

(36) *Mary is greedy. Saves every penny.
(Maria jest skapa. Oszezedza kasdy prosz)
{38) *In winter rains a lot in Britain,
(W zimie pada duio w Wielkiej Brytanii.)

2. Free subject verb inversion.

There were seven sentences that tested the application of subject-verb in-
version. Four of them were ungrammatical. For example,
(2) *Phoned my parents to ask me about it)
(Zadzwonili moi rodzice, aby spytaé mnie o to.)
(29) *Ben hopes that will come spring soon,
(Ben ma nadziejg, #e przyjdzie wiosna wkrotce.)

3. That-trace filter.

There were ten sentences incorporating that-trace effect, Of these, five were
ungrammatical due to the violation of the filter when the wh-phrase was front-
ed from the subject position next to lexically filled COMP. For example,

28) *Who do you think that saw Peter?

el 0 i Wi wlelwdh e wWRWAE
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Additionally, the grammatically correct sentences incorporating that-trace
filter were included in the test on the assumption that Polish subjecls might
actually insert the complementiser thar in such cases, For example,

23) Who do you imagine met James?

All the Polish tranglations of the English sentenees sighted above are only pos.
sible versions of their English equivalents, Polish, being a free word order language
generally allews for more than one version of semantically identical senlences,

As the area of our research is UG, a set of innate linguistic principles, and
what we are testing is the infuitive application of these principles our priority was
to create an environmen( thal would be most conducive to sueh behaviour, This
would mean that the students would not be able to rely on learned rules an which
to base their responses, Thus, in order to obtain optimal conditions for the study
it was decided to limit the task, asking subject not to correct the sentences but to
only mark the parts of the sentences that they recognised as ungrammatical, In
this way it was ensured that the sentences were rejected for the reasons predicted
in the experimental hypothesis. I the subjects had been asked to give correct
equivalents to the supposedly incorrect sentences, the analviical responses that
they would therefore give based on their learned grammatical knowledge would
preclude responses made on the basis of parametric effects.

sentences incorporating the head parameter were selected in such a way that
allowed us to examine its realisation in different possible grammatical categories
(verb phrase, adjective phrase, noun phrase and prepositional phrase). Each
cittegory was presented in seven sentences out of which four were ungrammatical
amd three grammatical. Examples of the ungrammatical sentences in each cat-
egory are given below,

4. Yerb Phrase.
47 *Bob's new cur 310,000 costs.
5, Adjective Phrase,
21) *She always gets at her children angry when they swear.
6, Noun Phrase
a0 *¥lohn recopnised from the supermarket the girl,
7. Prepositional Phrase

8) *Steven found a silver ring his pocket in,

Procedure

Subjects were given a list of 56 randomised written sentences in English, Before
the actual task started they were given a written explanation of the procedure
Lo follow with a list of instructions on how to complete the test (acopy of this
can be found in Appendix 11
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The subjects were asked for each sentenee on the test 1o indicate whether
they considered it to be grammuatically correct or not by eircling the response of
corvect or incorrect, Where they decided that a sentence was incorrect they
were asked to mark the supposcdly incorrect part of the sentence. They were
told to approach the sentences with the focus on their grammaticality rather
than meaning or spelling.

They were asked to give their first impressions of the sentences without
changing their answers aller any reconsideration of their decision. The time
limit for the test was 30 minutes,

The subjects were divided in to three subgroups of 11, 12 and 13 students.
Thus, the test had to be carried out three times, once for each group. The time
limmit for the test was 30 minutes.

Results

It was proposed that the differences in the settings of the pro-drop parameter
for English and Polish would nepatively affect the test scores on the sentences
which represented it A -test with repeated measures was deemed applicable to
the data obtained from the pro-drop and head parameter conditions, with
results being shown to be highly significant (p < 0.0005),

Due to there remarkably high signilicance level it was decided to carry out
a post hoe analysis of the results. With any post hoe analysis one must be
slightly tentative but due to the strength of the data obtained it was deemed ap-
propriate in this instance.

It was decided 1o further investipate the exact nature of the differences
within as well as between the two groups, As the two parameters both had
different Lypes of mistakes within them, an analysis of the amount of mistakes
made on each of these dilferent Tactors appeared o be o uselul exercise, Within
the head parameter there were four different catepories of sentence. Because of
the exceptionally low rate of mistakes being made in all of these types of sen-
tences, analysis on them was thought to be vnnecessary,

However, by examining the amount of mistakes made by subjects in each of
the three different Lypes of sentence within the pro-drop parameter (pronoun
deletion, subject-verb inversion, and that-trace filter) we can see a marked
difference, Also, because of the high amounts of mistakes made 71 on
pronoun deletion, 12 on subject-verl inversion, and 110 on that-trace filter —
the post hoe analysis would seem justified (for raw data see Appendix T11),

In the context of this experiment in appeared necessary to establish whether
the differences in the scores within the pro-drop parameter were significant,
Establishing this would have serious implications for the conclusions of this
study, It would be possible to go further than the original hypothesis that the
different settings for the pro-drop parameter in English and Polish lead to
errors and speculate as to the exact aspects of the parameter that detract from
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students’ progress in SLA, An analysis of variance for the three factors within
the purameter with repeated measures in all conditions was the obvious course.

The use of a Classical Split-plot analysis of varance showed that Lhere was
indeed a difference between all three of the variables within the pro-drop para-
meter [, (2,70) = 58.69, p < 0.0005]. Further analysis confirmed this finding,
A series of paired sample f-1ests with repeated measures were then carried out
on the within condition data, This analysis yielded significant differences be-
tween all three variables within the pro-drop parameter (variable | being pro-
noun deletion, variable 2 subject- verb inversion, and variable 3 that-trace
filter) all with the same exceptionally high significance level {p < 0.0003),

These results lead to the conclusion that the different types of sentence
within the pro-drop parameter condition elicit different amounts of mistakes
from the subjects. By examining the mean scores of the variables which tell us
the average amount of mistakes made by subjects’ in each part of the para-
meter, we can see that variable two (subject—verb inversion, mean = 0.33) has
relatively little to do with the mistakes made in this condition, as most subjects
did not make any mistakes on these sentences, compared to means of 2.0 and
3.1 for variables 1 and 3 respectively. As the other two variables (that-trace
filter and pronoun deletion) are significantly different from variable 2 we can
suppose that these do have a considerable effect on the parameter in question,
However, as these variables are themselves significantly different, the lact that
the that-trace filter variable has a higher mean is important as this leads us to
think that this variable is the most erucial of the two. Whether this is due to the
way these sentences were presented in the experiment, the fact that they are
inherently linguistically harder, or whether there is a theoretical flaw their
presentation will be discussed later,

Distribution of Mistakes

Having established that the results obtained from the experimental and contro
groups were significantly different and that all three variables within the
pro-drop parameter were significantly different from each other, it would seem
uselul to see the exact distribution of the mistakes for both parameters, In the
light of the results already obiained, it would seem appropriate to give special
attention to the pro-drop parameter and its propertics,

Mistakes within the Pro-Drop Purameter

a) Results on sentences with missing subjects,

Out of cleven sentences incorporating the pro-drop parameter, five were
ungrammatical due to the missing subjects. In total, subjects made seventy
mistakes which makes 36.5% of the overall number of mistakes within the
pro-drop parameter, The numbers of the responses “correct” to the un grim-
matical sentences are given in Table | below.

b
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Table 1. Responzcs “correet™ (o ungrammatical
senrenoes with missing sulyject

Sentence Number Mumber ol Mistakes
{y 19 (27.1%0
14 1B (2579
K F2 (07.2%:)
i B LA%)
i 8 (11.4%)
Turlal 05 (92.84%)

In the remaining six sentences that incorporated the pro-drop parameter
four misjudgements were observed. In sentences number 10 and 19, two sub-
jects judged them as incorrect suggesting the deletion of the non |'et’eranjat rr
Apart from this, one of the subjects estimated sentences number 29, which in
fact was not designed for the pro-drop parameter examination, and proposed
the insertion of it as the subject of the embedded complement, the sentence
being of an “atmospheric” type. In general, forty four (62.8%) of the mistakes
were made by the misjudgements of the sentences with non referential {r while
twenty six (37.2%) in the sentences with missing pronouns,

b) Resulls on sentences with V8 word order,

Out of seven sentences meant to test this factor of the parameter, four were
ungrammatical due to the application of ¥8 word order. Twelve mistakes were
made in this group which makes up 6.2% of the total number of mistakes in
the pro-drop parameter, The presentation of the results on this type of sentence
5 given below in Table 2,

Table 2, Responses “eortect”™ to ungrimmatical
sentonces with ¥8 word order

Senfence Number | Mumber of Mistukes
2 | 1 {8.3%)
! 10 {83.3%)
!: o 1 {8, 3%)
29 0 (0%
Total ] 12 (100%)

As the Table shows, the only sentence that caused problems was sentence number
7 where subjects made §3.3% of all the mistakes within VS word order sentences.
¢) Sentences with the apparent violation of that-trace filter.

There were ten sentences incorporating that-trace effect. Five of them were
ungrammatical due to the violation of the filter. Subjects made on hundred and
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ten mistakes in their judgements on those senlenees, which makes up 37.3% of
the total score in the pro-drop parameter. The specification of the results on
this aspect of the parameter is given below in Tables 3 and 4.

Table 3 Rusponses “coreest”™ to the sentences
violating that-trace [iller

Sentence Mumber Mumber of Mistakes
17 12 {10.9%)
28 2 (18
12 0 (5.4%)
i3 10 19.1%:)
K3 K [72%)
Tl 38 (34.5%) |

Table 4. Responses “incorreel” 1o sentences with
no violation of that-trace Alier

Sentence Numhber Number of Mistakes
4 3 (17%)
Il 31 (28.2%40)
23 11 {10%:)
52 5 [4.5%)
S 22 (2004
Tatal T (65.4%)

We can see in Table 4 that, apart from sentence number 29 mentioned
under the sentences with missing subject, that-trace effect was the only one out
of the three properties of the pro-drop parameter, in which the subjects mis-
judged correct sentences and gave the answer “incorrect.” Sentences number 11
and 56 seem to have caused the most problems to the subjects. It is interesting
to note that in the casc of sentence 11 it was actually 86% of he subiccts
that misjudged it. Similarly, sentence number 56 was misjudpged by the mni;:-riiy
of subjects. Those high numbers do, however, have a very specific cxpimﬁuion.
In both cases the subjects crossed out the complementiser that from the
E:umpiemunl. This means that even though the version that they proposed
15 pgrammatically correct, although Chomsky (1981a) treats this ype of
a sentence as marginally acceptable, their judgement about the grammaticality
of the sentences was not right. Hence their answers were treated as mis-
takes,

Interestingly, three subjects suggested intrusion of the complementiser that
iu sentence number 4. Whether we can draw any conclusions from so very fow
instances is questionable though,
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Discussion
The Head Parameter

Looking at Table 5 presenting the raw data from both conditions for all
subjects (see Appendix 1L, the difference seems unquestionable, Interestingly,
when looking at the results for individual subjects it can be seen that the
minimal amount of misjudgements for the pro-drop condition is 2, while the
same score is the maximum [or the head condition. Furthermore, the subjects
that made any mistake in the head condition (the majority made none) cover
only 30% of the overall number of subjects. This can be explained purely by
the fact that both English and Polish have activated the same setting for the
head position parameter, namely head-initial. This 1s why sentences such as
number 30 presenting a head-final configuration for PP

#the key the door to

would hardly ever be accepted by a Polish student who not only has the
head-initial setting for the parameter instantiated in his/her mother tongue, but
also due to the level of proficiency had enough linguistic experience to realise
that the same setting is required for English as his/her second language.

Another consideration is that in the case of Polish subjects the head-initial
position is the basic unmarked feature of the language, as in the case of English.
Hence, very little positive evidence is necessary for the learner to establish that
there is no need to reset the value for the parameter and, in consequence, the
head configuration within an English sentence will not cause particular prob-
lems for a Polish learner. Therefore, it ¢an be concluded that this principle
must be one of the earlier acquired ones and, in the course of learning, most
established one.

There is, however, one detail within the experimental results which might
throw doubt on the above arguments, There is a question as to why the results
for NP and AP structures for head parameter sentences do not count as sig-
nificant when they do not differ considerably from the results in SV inversion
sentences in the pro-drop condition, First, it must be appreciated that, in fact,
the score is almost 50% higher for the SV inversion sentences and, secondly,
the results for AP and NP structures come from literally twoe sentences in
which the students did significantly worse than in the remaining lwenty six
sentences of the head condition, It is submitted here that sentence number 43
could have been problematic to judge due to its ambiguous meaning. As for
sentence number 21 it was found to be difficult to give any reasonable
justification lor the relatively larger amount of mistake made on it. For sentence
number 27, which exemplifies almost identically incorrect structure with
the same type of AP, we obtained only one incorrect judgement which can
Justifiably be attributed to chance.
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Taking mto consideration all the arguments and criticisms of the data
obtained, a very strong basis to qualify the claim that the accuracy of gram-
maticality will not be negatively affected when the parameter setting for Polish
and English is the same was arrived at

The Pro-Drop Parameter

In the pro-drop condition subjects performed markedly worse than in the head
condition and, what 15 more, the majority of them made more than five mis-
takes. Five subjects misjudged the grammaticality of the sentences on ten or
more occasions, These numbers show that the scores can not be aceidental.

As presented previously, the choice whether INFL has lexical properiies or
not has a direct result on which of the values for the pro-drop will be instan-
tiated in a given lunguage. It has to be remembered that although the Polish
speakers approached the test with [+ pro-drop] setting, due to the intuitive
and inherent character of UG, they had no idea of not only why their language
allowed for the suppression of the subject of the clause, but also they could not
know the exact reasons for it not being allowed in English. This was clearly
shown by the experimental results. Furthermore, what is also shown is the fact
that the rules that they must have been taught « uring their education in Eng-
lish as a L2 did not prevent them from making very basic mistake of deleting
the pronouns or inversion of SY order. It becomes very clear that the opposite
value for the parameter negatively influenced the scores.

Phinney (1987) and Liceras (1989) in the discussions of their studies on the
properties of the pro-drop parameter conclude that [ + pro-drop] instantiation
constitutes the unmarked case, as argued for L1 acquisition by Hyams (1983),
This must have very strong implications for the results obtained in the present
research, The Polish students of English seem to be faced with what we can call
‘double preference’ for the [+ pro«drop] setting hypothesis when learn-
ing English, Not only their approach will be conditioned by the [ 4] value for
the parameter in their mother tongue, but also by the fact that if | + pro-drop]
is indeed the unmarked case, then the subjects had perfect reasons to initially
treat English as a pro-drop language. There is no agreement, however, as to
markedness of the parameter. White (1986) classifies [+ pro-drop] setling as
marked and [ — pro-drop] as unmarked, therefore sugpgesting that the difficulty
comes because of the required negative evidenee. Thus, missing pronouns are
said not to be definitely irradicated until such evidence is available.

As has been suggested in many studies cited previously, it is claimed thai
the students do transfer the parameter settings from their native language but
they also tend to reset them after they have achieved a ppropriate evidence to
da so. This could justify why our subjects made so many mistikes in sentences
incorporating the pro-drop parameter but not in all of them. Naturally, with
their level of proficiency, the process of resetting the value from [+] to [ =]
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must have started 4 long tme aeo, though the steady state has not been
achieved yet as they still show the inclinations for the [+ pro-drop] instan-
tiation. What is more. according to Phinney’s directionality hypothesis it is
maore difficult for a learner to switch form an unmarked L1 structure to 4 mark-
ed L2 structure, because the marked L2 value is harder to acquire as it requires
additional positive evidence.

All of these arguments and the evidence from comparison of the results
confirm the expectation that Polish, like other languages such as Spanish,
[talian or Japanese, shows considerable differences in its parameterised gram-
mar as compared to Enghsh, The ability to draw such a conclusion could have
very serious and specific implications [or SLA research in the domain of Polish.
This is why further and much more detailed investigation of Polish within the
parameterised model of UG is absolutely essential. In the nexl section an
attempl will be made to specify the significance of the results on the particular
parts of the pro-drop parameter in order to examine how and to what extent
those properties relate to the same aspects of the pro-drop parameter in Polish,
It has to be akcnowledged, however, thal this analysis will surely lack the
precision and completeness that the subject requires, this being due to the
poverty of the linguistic theory in the Polish language. Coupled with the fact
that this part of the experiment was post hoc in nature, we can see that general-
isations based on it must be tentative,

Post hoe Discussion

The relatively high scores for the pronoun deletion and that-trace effect aspects
as compared to SY inversion, indicate that some properties must have been less
problematic than the others. This leads to the question of how crucial they
were to the overall score in the pro-drop condition, Choosing the properties of
the pro-drop parameter that would be tested, we ineluded, apart from pronoun
deletion, SV inversion phenomena and thatstrace effect, which were approach-
ed tentatively because of the disagreement among the researchers as to what
extent, if at all, they are related to the pro-drop parameter.

Fronoun Deletion

All of the researchers agree on the major aspect of the parameter, namely
pronoun deletion. In accordance with this, the results on this property seem to
confirm the earlier predictions of the researchers’ and the present experiment,
Interestingly, the scores on the individual sentences are distributed evenly
which means that there was no particular sentence which, due to its ambiguous
meaning or strueture, would influence the total score. The fact, however, that
almost twice as many mistakes were made in sentences with missing non referen-
tial it as compared to those with migsing lexical pronouns is worth examining,
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The omission of pronoun it has been reported in production duta (g,
Cancino, Rosansky and Schumann 1974; White 1977: Schumann 1978) and it
has been suggested that this is 4 phonological error. However, the amount of
mistakes in the sentences with a lexical pronoun shows thal the above SUZEes-
tion by Cuancino et al. (1974) does nol cast any doubts on oul results,

One of the major differences between English and Polish is the usage of
pleonastic pronoun it 1 English, which is an overt counter-part of the empty
category pro i pro-drop languages. This is the result of the constriction of the
Empty Category Principle saying that an empty category must be properly
governed, This constriction is met in the pro-drop lan cuages where INFL is
a lexical category and AGR is coindexed with proo Because INFL in
non-pro-drop languages does not have lexical properties, English has to resort
to using the pleonastic pronoun it. This phenomena could serve as the ex-
p]gn:aiiun why the majority of misjudgements were made in sentences with Lhe
missing pronoun it. Due to the [+ pro-drop] valuc in Polish, the subjects
transferred this instantiation of the parameter rather than obey ECP and insert
the pronoun which does not exist in Polish. :

This would seem to confirm the suggestions from Phinney (1987) and Lice-
ras (1986) that the null subject phenomenon takes the unmarked status which,
in consequence, is more difficult for the learners 1o reset. We could also con-
clude from the distribution of the misjudgements among sentences with missing
pleonastic pronouns and those with missing lexical pronouns, that the former
are more marked than the latter and hence more difficull to acquire.

Thc above conclusion seems to be further confirmed by two instances of
deletion of the pleonastic it from its subject position, as this indicates that
?earncrs still do not seem 1o be accustomed with the presence of the pronoun it
in a sentence structure. However, this might be a controversial conclusion o
draw on the basis of such scan| data.

fl’i.n opposite case to the one just discussed was the proposal for the in-
trusion of it as the subject of the embedded complement in & sentence of an
atmospheric lype. Although we have only one case of this kind we could
speculate that it is an instance of overgeneralisation of a hypothesis made
about the learner’s L2, It seems that enough positive evidence has been found
to reformulate the initial hypothesis and is going through the stage of over-
generalisation or overcorrection, Again, one instance i not sufficient arounds
for any far reaching conclusions.

All of the above considerations and speculations as well as the obtained results
leald us to conclude that the null subject property of the pro-drop parameter had
a s_lgmficunt influence on the subjects” performance in the experimental test, giving us
evidence for the claim that the pronoun deletion is a very important if not erucial
aspect of 1Ihr:, parameter. The opposite value of the parameter in this property is then
4 major Interference factor for the learners of English as second language,

4_3 Bifferences in Parametse Seitings

Mow let us turn to the remaming two sects of the pro-drop parameter,
namely the 8V inversion and the thal-trace effect. The association of these two
factors with the other properties of the parameter raise many theoretical ques-
tions. Because Lhe scores from the sentences mcluding these two [actors differ
considerably in our experiment, it was deemed necessary 1o analyse them separ-
ately and decide on their status within the pro-drop parameter.

Subject- Verb Inversion

The only aspect of the pro-drop parameter which seemed to cause no problems
was ¥3 word order, which was rejected with a high degree of accuracy, suggest-
ing that the three properties of the parameter do not in fact have the same
status in the interlanguages of our Polish subjects, The only sentence that
caused any problems was sentence number 7 in which subjects made over 83%
of the overall number of mistakes in this aspect of the parameter. The reason
for this peculiar distribution is dillicull to establish, Whether the sentence
turned out to be ambiguous in meamng s bard to predict,

The observation that the VS word order did not cause problems requires
some further qualification and, hopefully, some more precise opinion on whe-
ther this is a phenomenen belonging to the pro-drop cluster of properties.
Chomsky (1981} claims that the free inversion of subject is permitted in
pro-drop languages, He explains it by the fact that the inversion leaves the
NP-trace which is coindexed or “locally controlled” by AGR, a component of
INFL. Later, Willim {19589} states,

[...] Palish displayvs quite a wide variation with repard to the order of sentence clements at the

level of surface structure. OF the six theoretically possible orders of subject, verb and object, all

six orders may be observed in surface structure, although not all possible orderings are equally
common. [L..] Since. furthermore, Polish 15 2 rich inflectional language and the syntactic
functions of MPs are in general unambigeously signalled by the wllectional case endings
regardless of sentence position, Polish is generally regarded as a languags with free, although

not unconstrained, word order,
(Wilkime 19890

Further on, she proposes to treat Polish as a language with a relatively free
word order formation,

Taking those two views as the basis, although admittedly a very limited
one, for the specification of S$V inversion as belonging or not to the cluster of
properties of the pro-drop parameter, we may tentatively assume il o be
related to some extent to the parameter, Still, the question remains why the
scores on this particular aspect of the parameter were so low.

One of the possible explanations can be derived, again, from the work of
Ewa Willitn. In her discussion she assumes that the underlying word order is
subject—verb in Polish as well as in English. Furthermore, she concludes that
SV order is also the order for UG. This in consequence would indicate that 5V
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word order has an unmarked status in UG as well as in Polish and English. 1f
this is the case, we have a situation where the subjects approached the test
obeying an unmarked rule of Polish which coincided with the rule of an un-
marked character in English. Following the predictions of White (1986} we see
that the learners do not need to verify their initial hypotheses and consequently
will not need to re-sct the value for the parameter, which in turn facilitates their
process of L2 learning.

There is also another possible explanation for the low scores in this aspect
of the parameter. In the hierarchy of the acyuisition of grammatical features in
L2, based on Dulay and Burt (1975) confirmed by the studies of Krashen et al.
(1978} and Larsen-Freeman (1976), word order together with the case distine-
tion between subject and object pronouns, constitutes the first stage of lin-
guistic development, This information could be vital for the analysis of our
results. The subjects of the experiment represented high-intermediate level of
proficiency, which means that the chance for the word-order feature of English
to be problematic in as simple sentences as have been presented in the test was
very low. We must clarify here that simplicity and clarity of the sentences was
their major criterion. In this way any outside interference on the subjects’
judgement was avoided. This argument indicates thai the grammaticality
judgement test for sentences with V8 word order could bring much more
satisfactory results when given to subjects with a lower level of proficiency.

Another consideration comes from White (1986) who points out that para-
meters of UG proposed to account for the LI acquisition of a number of
related structures, in some cases are not, in fact, relevant to L2 acquisition,
Whether this is the case with VS word order can not be determined on the
basis of the present results alone. 1t would seem necessary to investigate other
principles of UG which show parametric variation, and then see il similar
relations do or do not hold, This, as well as the possibility that VS word order
should not be included as part of the parameter, evidently calls for much more
extensive investigation of the precise content of the parameters of UG and,
further on, their operation in SLA. The fact that a number of researchers have
found the evidence for principles of UG operating in SLA (Flynn 1981; Liceras
1989; White 1989) encourages one 1o believe that UG is still relevant and that
the investigation of the interaction of UG and SLA is called for.

That-Trace Filter

The last, and as turned out, most startling in its results, aspeel of the pro-drop
parameter was thal-trace effect. This is the other phenomena whose applicabili-
ty to the cluster of properties resulting from the parameter has been heavily
questioned and criticised. However, the results obtained would seem to pOWET-
fully refute these charges. In the light of the contradictory data obtained in
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this experiment in relation to some of the previous research, it was decided
to closely analyse, firstly, the sores, secondly, the relevance of that-trace effect in
Polish and, thirdly, how it refers — 1fit does al all — 1o the pro-drop parameter,

Among the rest of the misjudgements of the sentences with the correct
application of that-trace filter there were three instances of intrusion of the
complementiser thar in the position prohibited by that-trace filter, which, to-
gether with the deletion of that in sentences 11 and 56 proposed by the subjects,
shows inconsistency of their hypothesis regarding the application of that-trace
filter in English,

The interpretation of the scores from the remaining sentences, namely 23
and 52, appear slightly controversial as to the origin of the misjudgement.
These sentences were estimated as “incorrect” with an underlined part of a sen-
tence from which complementiser that has been deleted due 1o that-trace filter.
This way of marking the part of the sentence that was judged by the subjects as
“incorrect” turned out to be not totally sufficient in the case of the examples
mentioned here. The subjects’ indication does not clearly give the reason for
their decision, because two possible reasons have to be considered. On the one
hand, the students could have suggested that the complementiser that was
missing, in this way going against the restrictions of that-trace filter, or, on the
other hand, they could have judged the construction of an indirect question as
peculiar and therefore incorrect, This can also be confirmed by the estimation
from Cazden’s (1972) order of development for interrogatives in L1 acquisition
which later on was confirmed by Ervin-Tripp (1974) among others, for SLA,
that the instantiation of the embedded wh-guestions comes as the last stage. In
the test questions, wh-phrase was additionally fronted making it even more
complicated. As regards the scores obtained from the ungrammatical sentences
the individual distribution of the mistakes seems well proportioned.

In general, the results obtained from the that-trace sentences confirm the
experimenter’s prediction by indicating that subjects have serious problems with
establishing when to use the complementiser that and when not to. It would seem,
from the sentences with the correct application of the filter that they are more
inclined to accept sentences with no complementiser, though the sentences with
the violated filter where that is not deleted seem to be equally acceptable to them.

This inconsistency leads us to the investigation of how these scores can be
explained in terms of the Polish transformational grammar, Here we are con-
fronted with very interesting and crucial findings. Willim (1989) states that
Polish differs from English in that it does not allow freely long-distance
wh-movement out of a tensed indicative complement, where the wh-word is an
ohject NP, a subject NP or an adjunct phrase. This type of movement is only
possible marginally. Thus, a relative of an English sentence,

28) *Who do you think that saw Peter?
a) *Kto myslisz, ze widziat Piotra?
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is an ungrammatical sentence. However, the ungrammaticalicy of it does not
stem from the violation of that-trace but from the extraction of wh-word out of
a tensed indicative complement. Willim then suggests that one of the possible
versions of the above sentence could be predicted as follows,

b} Myslisz, 7e kto widzial Piotra?

Willim submits that sentences such as 28b are available in Polish as genuine
requests for information. She assumes that sentence 28a is an unaceeplable
relative to the sentence 28b. However, she also points oul that sentences like
284 with long-distance wh-questions are acceptable to some speakers of Polish
although they are not truly available in core Polish,

As regards sentence 28b, it appears that it is a complex sentence where the
embedded complement is composed of a complementiser that and a direct-
-wh-question. This, however, seems to have nothing to do with the effects of
that-trace filter in English. Even the marginally accepled sentence 28a can not
serve as any sound cvidence for a Polish learner for the violation or non-
-violation of the filter in English. Tt scems that it is the fact that that-trace filler
is simply inapplicable into the structures of Polish wh-questions that then
influences the inability 1o apply it in the English sentences.

Furthermore, we have to remember that, as pointed out by Willim (1989),
neither wh-movement of an object NP or of a subject NP out of a tensed
indicative is possible in Polish. Hence, either of these sentences will not be
grammatical:

*Co, Jan wie, ze Maria kupila t,?

*Kto, Jan wie, 7¢ 1, odwiedza Marig?

This leads us to another problem that Polish learners face in the course of
learning English. As suggested by White (1989), the question that concerns us is
whether L2 learners of English know the distinction between extraction of
subjects and objects, particularly whether they know that sentences like 28 are
ungrammatical, when their L1 {as in the case of Polish) does not allow for such
structures. This could be established by examining the English input and whe-
ther it is sufficient to make the ungrammaticality of 28 obvious o the learners.
In fact, following White's speculations, the input containing sentences like,

This is the man that 1 met yesterday,

This is the man I met yesterday
or,

I said that he could come,

I said he could come
would suggest that the presence of that is optional in English. The only in-
dication that it is not always optional is the non-oceurrence of structures like
28. Yet, it must be remembered that it is impossible for learners to detect such
non-oceurrences without negative evidence (Berwick 1985),

One could conclude then that in Polish that-trace filter is non-existent and
therefore the Polish learners of English get no indication in their native lun-
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guage about the possibility of any such limitations. In other words, the differ-
ence in the that-trace filter aspect of the pro-drop parameter is no longer
binary with values [ +] or [—]. The difference is between a language which
does not have that-trace effect and the language which does and additionally
puls on it constraints in the form of a filler. This would mean thal the high
scores in the that-trace filter sentences do not result from the violation of the
filter in Polish as a pro-drop language and that that-trace effect does not
depend on the pro-drop parameter,

Chomsky (1981) tackles this question thoroughly, starting off with his initial
assumption about relatedness of the apparent violation of that-trace filter in
the pro-drop languages to the parameter itself. Throughout his discussion in
the course of numerous permutations of that-trace filter components, condi-
tions and effects, he comes to the conclusion that rethinking the structure of the
cluster of properties that are characteristic of the pro-drop languages is called
for, He eventually concludes that only missing subject phenomena and free
inversion of § and V in simple sentences properly belong to the cluster, and
that the pro-drop languages actually observe the constraint blocking that-trace
filter exactly as the non-pro-drop languages do.

Following Rizzi's (1980) argument that the fundamental property of the
pro-drop languages is the permission of free inversion, Chomsky claims that in
those languages the wh-movement of the subject is actually form the
post-verbal position rather than the subject position. This means that, contrary
to appearances, wh-movement does not observe the that-trace filter in
pro-drop languages. In effect, Chomsky (1981) concludes:

[...] The that-trace phenomena and related matters are independent of whether the language
is of not a pro-drop lnnguage,

Because this statement is so weighted with its possible implications not only
on the transformational grammar but also SLA research and other related
disciplines, it needs 10 be re-examined, confirmed and given a final status,
commonly agreed upon by the appropriate rescarchers.

The results from the pronoun deletion sentences give a clear indication of
their importance within the parameter, the SV sentences ulso have clear results
and implications for the level of learner targeted in this study, but the
that-trace filter results are highly ambiguous. This shows that the whole area of
the pro-drop parameter needs re-examination and reformulation to then be
satisfactorily applied in a much broader scope of languages than has been done
to date. Unless this is established, the research in this area is bound to be
impoverished and lacking in any firm arguments for further implications,
though the importance of these should never be understated.

The character of our study is very limited and narrow bui despite all the
theoretical downfalls that we endeavoured to deal with and possible criticisms
that we will still receive, we managed to gather sufficient evidence for the initial
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hypothesis put forward, showing that the difference in the selting for the
pro-drop parameter in English and Polish would negatively influence the experimen-
tal results, Such an outenme to this resenrch piece can serve as fiom relerence in
further examinations of the remaiming and numerous parameters in Polish which,
together with the pro-drop, require thorough and complete investigation.

Implications

The inspiration for our experiment was the number of studies done on the
parameters of UG and their contribution to SLA research. These studies, how-
gver, were concerned with languages such as English, Spanish, Italian and
Japanese with no instance of research in Polish, However, because the para-
meters discussed above belong to a broad notion of UG it means that the
implications from the research refer not to the acquisition of a particular lan-
guage but to the acquisition of any second language no matter what the LI or
L2 might be

As we have seen [rom the rescarch done in this field, this constant revalua-
tion and reformulation of the UG hypothesisis absolutely gssential, This could
be clearly noticed from the number of theorctical traps (hatl have been encoun-
tered in the present study in trying to establish even the most rudimentary of
the aspects of UG in the domain of Polish. There are too many questions left
unanswered and controversial claims with insulficient evidence for the theory
to be completed at its present stage. This is one of the major problems for
researchers investipating the role of UG in SLA as any change in the theoreti-
cal assumptions within UG affect predictions concerning its implications for
SLA resecarch.

The results obtained in this experiment showed significant differences be-
tween all three tested factors of the pro-drop parameter which would indicate
that they all vary in how influential they were on the subjects’ performance. In
this event each property of the parameter requires a different approach in the
language classroom, The two properties whose origins appeared not fully cs-
tablished are probahly too controversial 1o decide on their possible ramifica-
tions in second language teaching. However, as regards pronoun deletion it
seems quite clear that this aspect of the parameter s a crucial factor within the
oceurrence of transfer errors. Thus, what is being proposed here, following
suggestions rom White (1985b), is that linguistic universals, generally used 1o
account for similarities in 1.2 acquisition by speakers of varied backgrounds,
can also account for the differences if the parameter-setting view is taken into
account,

Since current syntactic description is directly related 1o learning, the specifi-
cation of what students have to learn should take into account what kind of
knowledge the students arc equiped with when they approach the course. If the
speakers’ knowledge consists of a set of parameterised principles rather than
rules, the teaching syllabus and classroom techniques for teaching grammar

¢ ’
49 Differonces in Porameter Settings

need to be reconsidered. Furthermore, in then follows that 1.2 teacher training
should become more compatible with the Chomskvan approach.

There is, however, onc major condition before any such enterprise is under-
taken, As could be seen from our experiment, certain expectations based on the
UG model do ot always seem to apply in practice, whether for theoretical of
methodological reasons. This should be treated as a signal for extreme caution
when applying UG assumptions into practical situations. Not anly does the
theory itself require highly advanced specifications, but also once this is done
the teacher who wishes to utilise it in their profession must be absolutely sure
that they know the exact reasons that they are doing it, how it may possibly
effect the students’ learning process, and what is the final goal to be achieved.
Any misconceptions or misjudgements can dramatically slow down the stu-
dents’ progress, involvement, and consequently their success. This, however, is
the primal consideration to be taken into account before any teaching, no
matter what its theoretical background, begins.
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Appendix 1

ALl
HAVE YOU BVER BEEN TO AN ENGLISH
SPEAKING COUNTRY BEFORE? 1IF 50,
FOR HOW LONG?
13 Johe stobe the loal of bread because he did
nol have any money.
CORRECT INCORRECT
2) Pheomed my parcnts 10 ask me aboul it
CORRECT INCORRECT
3) John the book put an the able.
CORRECT INCORRECT
4) Who do you think will ger te the finish
first?

CORRECT INCORRECT

3) She was happy to hear the good news
CORRECT INCORRECT

6) Seems that the weather s changing
CORRECT INCORRECT

7} On Saturdays’ concert played Zalewski my
favourite suile,

CORRECT INCORRECT
8] Steven found a silver ring his pocket in.
CORRECT INCORRECT

M The good old days of Big Beat arc gone
forcver,
CORRECT INCORRECT
109 1 worries Helen when her son does not eat
his hreak fast,

CORRECT INCORRECT
1) Whe do vou think that Bill saw?
CORRECT IMCORRECT
12) She loves to teuch of her fur coat the sofl
collar,
CORRECT INCORRECT
13) T waz to hear she got married surprised.
CORRECT INCORRECT
14) Maria's dunghier is a wvery clever young
[PETSO,
CORRECT INCORRECT

15) OF literatare the students will not be al-
lowwed in the cinema.
CORRECT INCORRECT
16) Don't stay there too long, You will be tired,
CORRECT INCORRECT
17y What do you think that would help you
win?
CORRECT INCORRECT
18) My mother is very tired because has wor-
ked a lot recently.

CORRECT INCORRECT
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19) Today it s very windy outside.

CORRECT INCORRECT
) Every winter Jane 1o see her Trlends foes,
CORRECT INCORRECT

21} She always pets at her children angry when
They swear.

CORRECT INCORRECT
22} The andience looked at the falling ucrobar.
CORRECT INCORRECT
23] Who do you imugine met James?
CORRECT INCORRECT
24) She did not know why she had to close her
Vs,
CORRECT INCORRECT
25) Arrived many guests to our wedding recep-
lien,
CORRECT INCORRECT
26) Holden is writing letters 1o the White House.
CORRECT INCORRECT
271 The Smiths arc of their beloved son John
proud.
CORRECT INCORRECT
28) Wha do you think that saw Peter?
CORRECT INCORRECT
29) Ben hopes that will come spring soon.
CORRECT INCORRECT
30} The key the door to was lost in the park,
CORRECT INCORRECT

) Mrz Spencer hus always been to everyvbody
kind,

CORRECT INCORRECT

3 Whao did she think that was coming?
CORRECT INCORRECT

33) Surprises me that you do not like red wine,
CORRECT INCORRECT

34) They cime to wish ws merry Christmas.

CORRECT INCORRECT
35) Which man does Mary hope that will
chaose her?
CORRECT INCORRECT
36) Mary i5 greedy, Saves every penny.
CORRECT INCORRECT
A7) The main witness for the prosccution has
disappeared,
CORRECT INCORRECT
38) In winter rains a lot in Britain,
CORRECT INCORRECT

39 Which girl do you think that will get mar-
rieel [irst?

CORRECT INCORRECT
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400 He was sad the holidays all the seaside
about.
CORRECT IMCORRRCT
411 1 saw Linda'y bztinatifial Japasncs _ic'#u]lur_'.-'
collection,
CORRECT INCORRECT
42) Mary believes that her sister will get mwr-
ried next year,
CORRECT INCORRECT
A3) In Las Vegas those crasy nights will stay m
my memory forever
CORRECT INCORRECT
44) | was very sorry about the loss of her cat.
CORRECT INCORRECT
45) 1 told Mark 1o teke the Nowers (he table
from.
CORRECT INCORRECT
46) Mr, Douglay works on his project every

night.
CORRECT INCORRECT
47 Bob's new car 10000 costs,
CORRECT INCORRECT

48) The boss did not seem very interested in
this scheme,

CORRECT INCORRECT

Appendix 11

A4 O Wednesduy's match ©saw my fgvourine
famtballer,

CORRECT [MNCORRECT
SO0 Jahn recagnised Trom the supermarket the
girl.
CORRECT [NCORRECT

51 Last week | bought a book of quotations
lrom Steinbeck,
CORRECT INCORRECT
320 Who did they say wrote this ledter?
CORRECT INCORRECT
A3 They will be in drouble i they don't repert
it 1o the police,

CORRECT INCORRECT
54) Everybody is happy to see the sumimer co-
ming
CORRECT INCORRECT
23) Busan a lot of shopping every night does,
CORRECT [NCORRECT
a6) Which ety do you believe that Mary bas
pone ot
CORRECT INCORRECT

Instructions given to subjects prior to the test:
Preed rozpoczeciem testu proszg panstwi o bardzo 2wigzle odpowiedzi na
3 pytania umieszceone na poczglku testu,
Pray rozwigzywuniu testu prosze kierowac sig nastepujacymi poleceniami;
I, Prosze stwierdzid, czy kazde z podanych w tescie zdan jest wedlug parist-

Wil gramatycznia poprawne czy nie:

2. W zaleznodci od panstwa opinii, prosey zakreshic:
"CORRECT™ dla zdan poprawnych,
“INCORRECT" dla zdan niepoprawnych.
3. Wowypadku zdan niegramatycenych proszg o zaznaczenic tej crgsci zda-
i, ktora wedlug panstwa jest niepoprawna,
4. Prosz¢ o odpowiedz dla kazdego zdania zawartego w tedeie.
3. Prosze o podanie panstwa pierwszyeh, oryginalnyeh reakeji na gramaty-

cznoSé/miegramatycznosé zdan.

6. Prosze o wzigeie pod uwage wylyeenie gramatvki zdan, a nie ich znacze-

nia czy ortografii.

7. Na ukonczenie testu maja pansiwo 30 minut.
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Inffevences in Parameter Soeltings

Table 5 Seores for eich subject nocach aspeact of both experimental “pro-drop” condition
and control “head” condition

Pro-Dirap Parmneler

Hend Parameter

Suhject Pronoun i.".'-u bicot-Verb| That-Trace | Adjective Noun Yerh
[eletion | I1version Tilter Phrase Phease Phrase

1 4 | & 0 1 1] fl
2 [} L] 3 il 0 i
i ) 1 4 l 1 f
4 i \ 0 3 { 0 i
5 0 1 2 I 1 0
f I 1 ] 0 0 i
7 3 0 2 0 0 l
b 1 0 2 ] ] il
i 3 1 3 ] 0 fl
0 2 ] 2 1] ] 0
[ M ] 1 0 [ ]
12 2 0 3 1] I ]
13 3 1 4 1 ] 0
14 3 [ 2 1] 0 1]
|5 F ] | | 1 1]
16 I [ 1 0 ] 0
11 3 [ 1 0 0 1
k3 4 1 5 0 f ]
L% i M 5 0 ] 1]
a0 | I 3 L} 0 0
21 ; [ 3 ] il ]
12 ?- | 5 0 0 0
3 2 M 2 [:l 0 1]
2 | ] 3 I ] [}
25 | i 3 0 I "
26 | M 2 M ] 0
b o] 4 I f I il 0
28 -] | 2 0 | [H]
249 | 0 2 ] 1] 0
30 4 il 3 0 fl o
L) b i 6 1 l M}
X2 | il 4 0 ] [
i3 ] il 3 0 { [
KL b | 2 fl ] i
35 | (I v ] { i
k1] 1 | 3 | 1] §]
Totnl ) 12 110 7 s i




Acta Universitalis Wratislaviensis
Mo [ETY

Anglica Wratislaviensia XXX[)
Wroctaw 1997

Lech Zabor

How Do We Measure Foreign Language Aptitude —
A Review of Theories and Testing Techniques

1. Foreign Language Aptitude Testing in Historical
Perspective

In one of the numerous articles on foreign language aptitude (FLA)
Carroll (1981) notes that:

Intimations of g concept of foreign language aptitude appearcd as carly as 1315 in 4 treatize

entitled Fxamen de fngesios (Examinations of Aptitudes for the Sciences), by the Spanish

physician Juan Fluarte, bot it was not until the twentieth century thal elforls were made (o

devise measures of foreign language aptitude,

Carroll {1%81:87)

Before that time initial attempts to identify successful and unsuccessful
second language students appeared to have focused primarily on the concept of
intelligence (Henmon 1929). Intelligence testing was popular in psychology and
education at the beginning of the twentieth century and the language pro-
grammes were highly academic in nature. Besides, it would be expected that
individual differences in intelligence would relate o achievement in most
second language courses, as they would in most persuits. Such relationships
presumably are due to the fact that the more intelligent students more readily
comprehend explanations provided by the teacher and are more likely to
deduce principles and develop techniques to facilitate learning,

In the 1920s, however, the first atlempls at developing “prognosis tests”
were made. Investigations by Henmon (1929) and Symonds {1930) demonstral-
ed that in fact such tests correlated more highly with achievement in a foreign
language than did indices of intelligence. The first FLA measures relied chiefly
on tests of ability and achievement in the learner’s native language or on
work-sample tests involving short lessons and excercises in the language to be
studied, or in an invented Janguage. A few of the tests atlempted to diagnose
the student’s ability to discriminate foreign language sounds or to learn foreign
language materials by rote, but most of them were exclusively paper-and-pencil
lests (Carroll 1981). The theory underlying those tests was that foreign lan-
guage learning was essentially an intellectual exercise that drew on somewhat
specialised talents. In fact, foreign languages were at that time usually
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taughl by the grammar-translation method and the objective was usually lim-
ited to teaching the learner to read and translate a foreign language. The ap-
titude batteries developed at that time turned out to be merely “linguistically
weighted intelligence lests™ (Kaulfers 1941),

One cxample of the early tests s The Forelgn Language Pragoosis Test
{(FLPT) Form B (Symonds [930), which consisted of four parts. Tn the first
subtest, word translation, students were given len minutes to compare a para-
graph written in Esperanto with its English equivalent and, based on this
material, 1o identfy the English cquivalents of thirty Esperanto words. The
second subtest was in an artificial language. Tt required twelve minutes, during
which students read vocabulary items, grammatical rules, and four sample
sentences, and then translated twenty sentences, ten from English into the
artificial language, and ten from the artifical language inte English, Subtest
three was sentence translation and required twelve minules to complete. Stu-
dents examined twenty six vocabulary items and then completed a multiple
choice tesl in which they were given an English sentence and four possible
Esperanto translations. As they progressed through the ilems, they were given
additional information about Esperanto such as verb endings for tenses, rules
for pluralisations, forms for interrogative and possessive pronouns. The fourth
subtest, formation of parts of speech in Lnglish, allowed students to change
fifty words (o other parts of speech, such as nouns to verbs ot verbs to nouns,
Although the underlying abilitics were not identified, it is clear that much of
this test was oriented towards language as a prammar-lranslation activity,
which characterised many language programmes of the day.

Other foreign language prognosis tests were produced in the 1920s, but they
are not used today, These include The Towa Foreign Language Aptitude Exaniin-
ation (Stoddard and VanderBeke 1925), The Luria-Orleans Modern Language
Prognosis Test (Luria and Orleans 1928), The Barry Prognestic Language Test
(Rice 1929) and others.

Although test construction techniques have developed considerably since
the 1920s, there is still a remarkable similarity in the types of tests in use then
and now, The early tests tended to involve measures of English language skill
or "miniature” language learning exercises, and current fests assess comparable
skills, The present-day tests had their beginnings in the 19505 when researchers
became interested in the concept of human ability. The aptitude batteries then
available seemed inappropriate, especially when many schools were starting to
break away [rom the grammar-translation method and to move towards new
types of courses, particularly those inspired by the audio-lingual method.

During the Second World War the United States Army became interested
in finding methods of selecting people for foreign langunge training, The best
way appearcd to be a short “trial course™ in some language, not necessarily the
language in which they were eventually to be trained (Frith 1953). It was
assumed that whatever aptitudes for foreign learning might exist, a trial course
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will put them to the test. The trial course method was in Tact an elfective way of
selecting people with high aptitude for foreign language learning yet, it was
very expensive and troublesome.

One of the earliest efforts to devise direct measures of components of FLA was
a prooject conducted for the United States Army by Dorcus, Mount and Jones
(1953). On the whaole, this effort was unsuccessful, it failed to predict success in
intensive Army Langoage 'Training Courses any better than previously available
instruments, yot it is interesting to note the underlying abilities examined in this
project, such as span of apprehension, facility in symbol manipulation, word
assimilation or understanding speech patterns. A more detailed description of the
kinds of aptitudes and the types of measures of this battery and some other tests
discusses in this paper can be found in Appendices A to E.

With the failure of this project, the United States Army went on o develop
another aptitude battery, artificial language test, composed of fifty ning
four-alternative multiple choice items that required the examinee to learn the
vocabulary and certain grammatical principles of the artificial language, all of
which were to be applied in the translation of sentences either from the ar-
tificial language to English, or vice versa (Berkhouse, Mendelson and Kehr
1959), More recently, members of the U.S, armed forces who study languages
have typically been required to take The Defense Language Aptitude Test
(DLAT), or its new version The Defense Language Aptitude Battery (DLAB)
(Petersen and Al-Haik 1976).

2. The Current Foreign Language Aptitude Tests

There are currently a few aptitude batteries commonly used, the most popular
of which is still The Modern Language Aptitude Test (MLAT) (Carroll and
Sapon 1959}, The MLAT consists of five subtests: (1) number learning,
(2) phonetic script, (3) spelling clues, (4) words in sentences, and (5)
paired associates. Testing time for the full battery is approximately 65 minutes.
The number learning test is described as a measure of both a memory component
and general auditory alertness. Subjects hear a new language for numbers, and,
after some practice using this language, are required to translate from the new
language to English. The phonetic seript measures both phonetic coding and
memory. In this test, subjects hear sets of four similar speech sounds which are
paired with an orthographic seript. Following a series of such tests, subjects are
asked to indicate one speech sound which is repeated [rom cach set.

The spelling clues test depends upon English vocabulary knowledge and
phonetic coding ability. It looks like a vocabulary test in that subjects must
choose, from five alternatives, the word which is nearest in meaning to a test
word. It is unique in that the test word is spelled as it is pronounced, Here is
the example quoted in Stern (1983):
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kataklzm = (1) mountain lion,
(2} cisaster,
{3} sheep,
4} chemical reagent,
(5] population.

The words in sentences test measures “grammatical sensitivily™ (Carroll
[O81, 1982). Subjects are presented with a set of key sentences in each of which
a word or phrase is underlined, and subjects must select the one that performs
the same function as the item from the key sentence, No grammatical ter-
minology is used in this test. Ilere is the well known example:

He spoke VERY well of you,
Suddenly the music became guite Towd.

(1 12 (3 (4)

The paired associates fest assesscs role memory, Subjects are given four
minutes to memorise twenty four Kurdish-English pairs, Retention is tested by
means of a multiple choice test in which the Kurdish words are presented as
stimuli and the response alternalives are five of the English words in the
original list.

The Pimslenr Language Aptitude Batiery (PLAB) (Pimsleur, 1966), is an-
other widely used FLA test, and appears similar to the MLAT in many
respects. It consists of six sections, the first two depend simply on verbal report,
Part one, grade poinl average, includes the learners’ recent year-end grades in
English, mathematics, scicnce and history (or social science), Part two, interest,
is based on the students selfratings on a five-point scale of their interest in
studyving a foreign language. Part three consists of a vocabulary test. Part four
is the language analysis test. In this test subjects are presented with a list of
words and phrases in a fictitious language and their English equivalents, From
these, testees must deduce how to say other things in the unknown language
and select the correct answer from alternatives provided. In Part five, sound
discrimination, subjects are taught, by means of a tape recording, three simi-
lar-sounding words in a foreign language. Then they hear sentences spoken in
the language and must indicate which of the three words each sentence. Part
six is the sound symbol test. Students hear a two-or three-syllable nonsense
word and must indicate which of the four printed alternatives it was.

The abilities tested on the two standard aptitude batteries can be briefly
summarised,

I, Ability to discriminate, remember, interpret and produce the phonic
substance of another language. Auditory alertness, the ability to relate the
phonology to forms of graphemic representation.

2. Ability to pay attention to morphological, syntactic and semantic fea-
tures of a language to relate linguistic forms to each other, and to develop
patterns, regularities and rules from linguistic material (grammatical sensitivity
and inductive learning ability).
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3. Memory ability, the capacity to memorise and recall words in a new
language, rote memory. MLAT only, not tapped by PLAB.

4. Word knowlodge, lexical competence in FLAB only.

5. PLAB contains a general school achievement and motivational come
ponent, not considered in MLAT as part of the concept of FLA.

Other current forms of FLA measurement have not gained such popularity
among teachers and educationisl, although both MLAT and PLAB have been
often eriticised, Most alternative aptitude test are quite similar to the
older batteries. They also focus on analytic skills or mductive abilities in
learning fictitious or exotic languages. The York Test, for example, is a measure
of the pupil’s ability to produce forms in an unknown language (Swedish)
on the analogy of the forms presented (Green 1975) In other words it is a test
of inductive learning ahility. Similarly, VORD, developed by Child in 1973,
was based on an artificial language structurally similar to Turkish. The
original form of the test contained 32 items. The first ten items were designed to
test nominal morphology; the second ten verbul morphology; and the remain-
ing twelve phrase and sentence-level syntax. The items were designed to be
progressively more difficult. The nominal morphology items called for
simple suffixes to be added, and the verbal morphology items required subjects
to select quite complex strings of correct verbal forms on a multiple choice
test. On the phrase and sentence-level syntax items, subjects supplied forms
lo establish sentence patterns. Here are some examples (Parry and Child 1990):

I. Nominal morphology:

cooto the plan.,. . kolbon (plural ohjective),
b kolbora®  (singular benefactive),
¢. kolbordon (singular ablative),
d. kolb {singular objective),
¢, kolbom (singular instrumental).

2. Verbal morphology:

It was not completed. ..,

a, dravazunadi  (Past Passive Negative Nominalizer),
b dravunadi (Past Active Negative Nominalizer),

. dravazunaki (Future Passive Negative Nominalizer),
d. dravazunad® {(Past Passive Negative Finmiie),

e, dravunad {Past Active Negative Finite).

3, Phrase and sentence-level syntax,
Dravazunaki kolb... a. The plan which will not be completed®,
b, The plan is nol to be completed,
¢ The plan is not completed,
d. The incomplete plan,
e. The plan will not be completed.

{(The asterisk marks the correct answer.)



&) Lech Zahor

The combine object of these task was to measure analyvtic skills, e, (he
ability 1o internalse and use grammar rules, .

Another modern example of an exercise which measures this kind of lin-
guistic skall 1s “"Nowvish.” It was ornginally designed to demonstrate programmed
learning techniques (see Howatt in Allen and Corder, 1974). Bell (1981) sug-
gests that the artilicial language “Novish™ might be used as an aptitude test for
foreign language students. The only change required to turn the materials into
a test 18 to mask the answers — in the right-hand column — and, perhaps, add
a final question along the lines of “why does Nowvish use gru and sl in short
answers?” All you need to know about the language is that “sademanc”™ = “this
is” and “min” = “*man”, The meanings of other nouns will become clear as vou
do the test. since each is introduced by a picture.

1 % Ki poi sademane? Yo, gru,
5
2 @ Ki min sademane? Ye, pru.
3 @ Ki weimin sademane? Yo, gru,
4 i Ki pooni sademang? Y&, eru.
|
()
5 ﬁ Ki min sademane? Yo, gru,
[ {?3 Ki tre smdemane? Ye, gro.
7 ﬁ:ﬁ Ei tavl sademanc? Y., stil.
2 m Ki bukh sademane?! Ye, stil.
4 @ Ki pokit sademanc? | el
] i :I: t Ki tavl sademanc? Ye, pru
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[t is interesting to note thal most of the aptitude batteries discussed
here are based on artificial or uncommon languages. However, some apti-
tude tests rely entirely on the proficiency in the native language. An example
ol such a st s quoted o Bell (19810 1t is referred to as “scrambled sentences™
and it basically measures the syntactic analysis capacity. The five sentences
below were originally proposed as a possible way of testing reading com-
prehension. In this exercise the testee is expected to put the words into an
aceeplable order, which requires of him some knowledge of lexical collocation
and some intuition of what can reasonably be expected to go with what. Speed
is 4 good indicator as some testees complete the task far more rapidly than
others, however, the norms should be taken as no more than suggestions of
the time one might expect an educated adult native speaker of English to
take.

Here are these sentences:

1. Can a defined ignorance of safely sheer anthority the and voung wish-
ful-thinking be as towards the mixture attitude of

2. On which conscious {from reading an only a superior grammar can
and command intelligent of come mastery a language depends of vo-
cabulary.

3. Repression of always likely totalitarian into a government activity nearly
Mmedsures suspects against extreme subversive alarms.

4, Since shy publisher has ever poverty-stricken finding many of
writers a willing manuscript are notoriously for a despaired writer of his
publishers.

5. Who stanzas most takes a life of the man a view compresses personal
and few it is into a poel introspective

These “answers” consisl of one of the several possible solutions which are
available in almost all cases:

1. The attitude of the voung towards the authority can be safely defined
as & mixture of wishful-thinking and sheer ignorance. (19 words — 3 min-
utes)

2. A superior command of language depends on a conscious mastery of
vocabulary and grammar which can only come from an intelligent reading.
(22 words. — 7 minutes)

3. Subversive activity nearly always alarms a totalitarian government into
measures of cxtreme repression against likely suspeets. (16 words —
7 minutes)

4, Many a writer has despaired of ever finding a willing publisher for his
manuscript since publishers are notoriously shy of poverty-stricken writers.
(22 words — 10 minutes)

5. A poet is a man who takes the most introspective personal view of life
and compresses it into a few stanzas. (21 words — 20 minutes)
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3. Foreign Language Aptitude Testing in Poland

Unlike the United States and some other countries where cammergial aptitude
batteries have been used for almost half 4 century, in Poland language aptitude
testing is practically non-existent. Similarly, FL.A research did not generate
much interest among linguists and psychologists. To my knowledge there have
been only two attempts to investigate the FLA — achievement relationship,
The first one was carried by Nizeporodcew (1979), She examined the role of
FLA in secondary school students. The best battery used in the study was
modelled on Carroll and Sapon’s MLAT and included several components
measuring language analysis ability, ideational fluency, sound discrimination,
sound-symbol association, paired associates, auditory and visual memory, In
terms of language analysis capacity she used two tests, The first one was based
on an artificial language and measured inductive learning ability; the other
one, similar to Carroll and Sapon’s “words in sentences” measured ideational
fluency, i.c.. the ability to find suitable words in a sentence context. In spite of
relatively high correlations she recorded Nizegorodeew does not claim that the
battery researched might be a reliable measurement of school achievement in
foreign language study, supgesting that other factors such as molivation, at-
titudes and methodology used play a far more important role (personal com-
munication),

The other rescarch was carried out by Zabor (1989). The study focused on
the language analysis component and the aptitude-achicvement refationship in
adult learners, Although the correlations were slightly lower or similar to those
recorded for the existing FLA batterics, the test components used in the ex-
periment were different to some extent from other aptitude tests. This research
was based on the assumption that the most adequate explanation of the foreipn
language learning process was offered by the Consciousness Raising Theory,
The central issue of this approach, as in almost any other language learning
theory, is the place of grammar. Tt is viewed as “an aid” to learnin g and not as
“an end.” This comes from the rejection of the belief that language is buill up of
sets of discrete entities and that language Jearning consists of the steady ac-
cumulation of such entities by the learner (Rutherford, 1987 | 54-155). If we
adopt that view of language and language learning we may notice that the
traditional aptitude measures such us MLAT and PLAB greally overemphasise
the knowledge of structure and inductive learning, We would rather think that
FLA facilitates adaptation to a new language system in the process of gram-
matisation, i.e. alterations in the interlanguage which leads to the attainment of
the target language. Aptitude measurements, therefore, should aim at examin-
ing the basic aspects of grammatisation, such as syAatactic-semantic distance
(relating grammatical form to meaning), topic and subject (reorganisation of
early lopic-comment as later subject-predicate) or word order.
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The chotee of the test components reflects 1o o larpe extent Lthose aspects,
although grammatical categories, such as temporal relations and definite-
ness-indefiniteness are also tapped on the test, The underlving assumption on
which the battery is basced 1s that it should not merely measure “grammatical
gensituvity™ but rather “semantic sensitivity,” 1o, the wsential ability 1o under-
stand and produce meaningful utterances in a foreign language and not only
analyse and manipulate grammatical structures.

Part one of the test word order — measures the students ability to
produce forms in the unknown language on the analogy of the forms presented,
It 15 a measure of inductive learning ability, similar, cg. o Pimsleur’s PLAR
— Language Analysis Component. The testees are required to complete the
missing sentences according to the pattern. They must be able to rearrange the
word order, delete some elements in the sentence and/or insert new ones,

Example:

This is the man about — This is the man

whom | told youw [ told you about,

This is the man with -

whom I'm in love ————

Answer: This is the man I'm in love with.

Part two — conversion — consists in interpreting sentences which contain
verbs derived from nouns. Tt measures the ability to establish semantic rela-
lions between parts of the sentence. The students are required 1o translate ten
sentences from English into Polish, They are given the meanings of the English
words used as nouns, but not as verbs whose meanings they must figure out.

Example:

blanket — koc, bed fozko
Adam blanketed the bed,

Answer: Adam nakeyt 16zko kocem,

Part three — compounding — examines the learners’ abilily 1o understand
compound nouns and phrases. In order to interpret such constructions suecess-
fully they must be able (o establish meaningful relations between members of
such compounds, Naturally, testees are given the Polish equivalents ol the
foreign words used in the test

Example:

wind = wiatr, mill — miyn
windmill — —

Answer: wiatrak

Part four — temporal relations — measures the ability to determine tem-
poral relations within complex sentences. The testees are required to arrange
clauses in ten sentences in chronological order, from left 1o right.



Example:
Janek obiccal, ze poiyezy mi ksiazke, ktdrq kupil w Londvnie.
(A) (13) (C)

Answer: ©C — A — B

Part five — definiteness/indefiniteness — cxamines the learners’ pereeption
of definite and indefinite nouns in Polish, This subtest is preceded by an exlens-
ive introduction which clarifies the requirements on the part of testees, In brief,
they must mark certain nouns in the passage as definite (4) ar in-
definite [~}

Example:

2411111?:1 fa) Iua{zic{ wymyshili pieniadze, praez dhugi czas wymicniali (6 ) fowa-
. le b}r! to najlepszy (c¢) system, poniewaz nie bylo tatwo znalesé kogos,
kto mial i godzil si¢ wymieni¢ poszukiwany towar,

Answer: (a) -, (b) — , {¢) +

_ In this paper, we have looked at the ways of measuring FLA, A seemingly
simple term, it is actvally a very complicated concept. Traditional dictionary
de_ﬂnitinns say that aptitude is a natural tendency, an ability, capacity or talent.
Difficulties atise, however, in tryig 1o measure aptitude, particularly in the
language learning area. A commeonly accepted definition is that FLA is a stu-
dent’s score on a language aptitude measure like MLAT, That definition is not
very informative, because many language aptitude tests focus on analytical
skills and not on the student's potential for the development of more global
skills needed for communication, Thus, there is a greal need to redefine lan-
guage learning aptitude, In order to do this we might need to broaden the
narrow concept and include such factors as learning style and field depend-
ence/independence or perhaps other cognitive and affective  dimensions,
Undoubtedly, we are still far from answering the question “what is 4 knack for
languages?"
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Appendix A
Components of the Fercign Lunpuage Progoosis Test (Symonds, 1930,
TEST TASK DESCRIMTION ABILITY ASSESSED

Compare 4 paragraph weitten in Esperanto with ite English | Word translation
srpuivalent

Identily the English eguivabent of thirty Esperanio wordy

Read vocabulary flems, geammatical rles and four sample | Sentence translation
sentences

Translate ten seotences from English dodo the artificial lan-
gunge and ten sentences from the artificinl [nngoage into
Enpglish

Change 0y words [nto other parts of specch

Formution of parts of
speech in English.

5 = Anplicn Wrabisdnvienun XXX
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Appendix B

Components of FLA in the S, Army project (Dorcus, Mount and Jones, 1953}

TEST TASK DESCRIPTION

ABILITY ASSESSED

Yocabulary test of word meanmg

Waord assimilation

Serambled word test of verbal Muency

Symbel manipulution

lteading test involving random punctuation, spacing and
capitalisation

Verbal persistence

Digit memory test

Span of apprebension

Test of code Jearning

Associative learning

Recall test of code loaming

Recall of assouiativly
lenened material

Sound test of distorted speech

Understanding distoried
speech patterns

Sound test of statements read agalnst o multiple speech
background

Understanding speech
superimposed on addi-
tional extraneouy speech
patterng

Sound test of similur sounding words und nonsense syllables

Discrimination of di-
slinet speech inflections

Personality questionnaire of interests
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Appendix D

Constiteents of PLAR

TEST TASK DESCRIPTION

ABILITY ASSESSED

Learn phonpetic distinctions and secognise them in different
coniexls

Soumed disermination

Assoctate sounds with written symbals

Soumnd-symbol associ-
ation

List as many words as possible that rhyme with four given | Rhymes

words

Muke judgements with the help of translations about the | Language analysis
meanings and rules of vse of an unknown langosge

Iddentify the meaning of difterent words Yoeabulary

Information gathered by tesiers

Grade-poinl average in
academic areas

Short questionnoire

Interest in learning
a foreign lanpguage

Personality factors

Appendix C

Constituecnts of MLAT

| TEST TASK DESCRIPTION

ABILITY ASSESSED

Learn word for numbers

Mumber loarning

Listen 1o sounds and learn phonetic symbols for them

Phonetic script

Ihclplr:r phonetically spelt English words and identify words
with similar meanings

Spelling clues

Regognise syntoctic upetions of words and phrises in sentences

Wordy in sentoncos

Learn and recall words in an artificial lunguage

Number learning paired
associales

Appendix E

Constituents of VORD

TEST TASK DESCRIPTION

ABILITY ASSESSED

Add correct sullixes Lo the nouns

Seleet correet verbal forms from multiple-cholee listings

Supply suitable forms 1o the established sentence patterns

Ability to internalise
and use grammaticil
rules after studying
samphes of the unknown
language
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T.S. Parry and C.W. Stansfield:
Language Aptitude Reconsidered.
Prentice Hall, Englewood Cliffs, 1990, 265 pp.

Reviewed by Lech Zabor

This book is a collection of papers presented at the conference on prediction
of adult forcign language learning organised by the United States Govern-
ment’s Interagency Language Roundtable, the ERIC on Languages and Lin-
guistics and the Center for Applied Linguistics. It was held in May 1989 in
Washington D.C. The topics discussed include language aptitude testing and
other predictive measures, the role of affective factors, cognitive style, learning
strategies, personality, and brain hemisphericity.

This volume containes six of the cleven papers presented al the symposium.
It begins with an article, Cognitive abilities in foreign language aptitude: Then
and now, by John B. Carroll. He reconsiders language aptitude testing thirty
years after the publication of his MLAT. He remains rather sceptical about the
possibility of improving the existing test batteries. However, he offers some
observations on how to make minor improvements (o them. The major limita-
tion of the MLAT, in Carroll's view, is the unavailability of a sccond, parallel
form of the test. In addition, he proposes extending currently available lan-
guage aptitude tests 1o several new domains of ability that are considered 10
have predictive value, such as, grammatical scnsitivity, rol¢ memory ability,
and inductive learning ability. This extention would be accomplished by refi-
ning discrimination among broad abilities through the addition of new tests.
Carroll suggests, in particular, tests of auditory abilities that may be predictive
of success in foreign language lcarning. He also recommends further study of
the cognitive operations involved in foreign language leaming. He notes that
an understanding of these operations could help the construction of test items
that would be analogous to “work samples,” as they would reflect the opera-
tions that actually take place in learning a foreign language.

In the next paper, Preliminary investigation of the relationship between
VORD, MLAT, and language proficiency, Thomas Parry and James Child re-
port on the findings of the correlational validity of a new language aptitude test
called the VORD. This study is one of the few recent experiments with new
measures forcign language aptitude. VORD is the artificial language used in
the test. Examinees arc required to learn the language to demonstraie their
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language aptitude, The authors examine the correlational and predictive valid-
ity of the test by administering it and the MLAT to a group of suhjects enrolled
in 4 language training progrimme, Analysis of the data shows moderiate cor-
relations between MLAT and VORD scores [r = (700, The correlation be-
mween the YORD and end-of-training speaking proficiency was 0.46 and .35
with reading proficiency,

The following article, Styles, strategies and aptitude; Connections far lan-
guage learning by Rebeeca Oxford is one of the most interesting in this volume,
The author defines and differentiates between several interrelated cognitive
constructs that relate to successful language learning, The major constructs are
language aptitude, learning style (the learner’s preferred mode of dealing with
new information), and cognitive style (the learner’s preferred or habitual mode
of mental processing). Among these traits are field independence dependence,
reflexivity impulsivity, ambiguity tolerance, sensory modality preference, and
cognitive complexity-simplicity. Oxford reviews the research on all of these
traits and discusses the interrelationships between styles and language aptitude,
She begins by discussing the good language learner, demonstrating that good
language learners use a greater variety of strategics than poor learners, and use
those strategies more frequently, She then reviews a number of factors that can
affect the choice of a strategy, These inelude the target language, course level,
degree of individual self awareness, age, sex, attitudes, motivational intensity
and orientation, personality characteristics, language teaching methods, and
task requirements, Oxford claims that cognitive stralegies are more olten used
in learning a foreign language than metacognitive, social, or affective sirategies.
Finally, she discusses the implications on styles and strategies for improving
our ability to predict success in language learning.

Madeline Ehrman, in her paper, entitled The role of personulity type in adult
language learning: An ongeing investigation, discusses the relationship between
language learning styles, preferred student learning strategies and method of
instruction used with Foreign Service Officers and other U5, Government
employees, The model used is Carl Jung's typology of conscious functioning in
a personality measure, the Myers-Briggs Type Indicator. It elassifies an in-
dividual's personality of four bipolar dimensions, which are related to preferred
activities, ways of approaching problems, interactions with other people, and
general behaviour. The author evaluates the relationship of these dimensions 1o
the formal language learning context, The article helps us better understund the
construct of psychological type which scems to function in a parallel manner to
the construct of language aptitude.

The next paper, Attitudes, motivation and personality as prediciors of success
in foreign language learning, by Robert Gardner, examines (he relation of at-
titudes/motivation and personality characteristics (o achievement in a second
language. In the author's view there is little evidence for a significant relation-
ship between personality traits and second language acquisition, On the other
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hand, the evidence indicates a clear relationship between attitudinal/motivation-
al characteristics and sccond language acquisition. Gardner sp{;uu!ateq that
the poor results of possible personality correlates could be due to the fm;i th:lt
researchers generally do not construct their personality measures in relation to
the language loarning context, Measures of anxiety, for instance, do not relate
consistently to achicvermnent in a second language. However, rm,:zasure:t of lan-
guage classroom anxiety and language use anxiety do relate to second language
achllevemr&nt, Gardner also shows that attitudes and motivation form one
var_mblu class that is relatively independent of language aptitude and that both
aLthuduS,-’rm:!'r'.'a[iﬁn and aptitude are consistent correlates of second language
achievement, The last paper in this volume is entitled Predictors of success in an
r'nrfnsit:? foreign language learning context! Correlates of language learning at
the Defense Language Institute Foreign Language Center. The authors Tohn
ILr:tt and Frank O'Mara, describe how the Defense Lanpuage Aptitude Hlfltery
is used to select learners of a particular foreign language at the Defense Lan-
guage Institute in Monterey, California. They also present a study of variables
associated with sccond language acquisition and attrition. These variables in~—
c}udu general intelectual ability, age, sex, level of education, brain hemispheri-
city }']uﬂl or right handedness), prior language learning experience, attitudes and
rtllﬂlwa[lm\, learning strategies, personality (extraversion/inlroversion), cogni-
tive style (field dependence and ambiguity tolerance), and language aptitude.
Tlhc results show that language aptitude was more important for success in
difficult languages than in comparatively easy ones. General ability and other
cognitive factors, attitudes and motivation, and the use of a variety of learning
strategies also played important roles

‘ This paper and the remaining articles in this volume provide a valuable
ghm_psu at the complexity of the task of improving the prediction of successful
fnrl.:llgn language learning. They also provide useful insight to teachers, students
of linguistics psychology and researchers. We may hope that the book will
gencrate a new discussion of the construct of language aptitude and the
prediction of successful language learning.
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